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Afternoon Sesgi^on 



, Case Studies in State Approaches ^ - ^ 
' \ - - : / . ' 

Commissioner BAKER. After the excel-lent 
preparation that we have had this .mbrnipg and which* 
we have related to our total mission^ we are ahxious . 

^' _ __ 

how to proceed to the specifics of case studies and 
to relate to the actual dperatidhal centers for 
education whic^ are, of course, the states and 
cbmmuhities throughout the hatibh. This cbhhectibh 
on the part of the CDtnmission has beeli one of its 



major policies and intentions, and the way we are 
going to be able to do it for this particular subject 
of the education of the gifted and ^talented is 
extraordinarily appealing tb'us , because we have been 
joined by very dis tinguis^ied groups of experts in 
these fie Ids . 

And we find that the first one is the 
Rhode Island Panel on Gifted Education led by Dr. 
Arthur Pbritareili. ^ ^ ' . ^ 

- Rhode Is lan d Panel on Gifted Education 

/ . 

Dr. ARTHUR P0NTARE1.LI. Thank you Chairman 
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Baker. Honorable members d£ the Bbmthissi on , ttx^ir | 

Staff, ladies and gentlemen: - 

. ■ j 

I atn Arthur Pont:arelli,^ta^n<ling as the . j 
Commissioner of Elementary and Secondary. Education in 
the State of ^ Rhode Is land It. is ind^e^a' priyijeg€^ 
for me tB be he^i on behalf bf the Departrrieht of 
. Education and our State Bdattt 'of Regents / 'Eo give -you 
''ari icifea^ of what a s^ate thrust can br as^it sets 'its^ 
' pricirities, first, for .equal gdAJcational df^ortutiity 
' f or all youngsters in the state! '^nd^ secondly, .as' it ^ 

"\ ■ ' _ ' ' ' "-^ — - J ; • __ ' 

pi6ks-,a^ segment ^6f that ^population that ns^s indeed 
been i-n great heed,. iLn c^ire nted^ x>t assistance in 
developing pi:bgr-ams and" gett^^g all^ of . the support, ' 



starting as a'cdmmitmeht f^om the Board of Regents , 
th^ involkvem^t of the General, Assembly . And what we 
have done, today and this fQllbws a session that T 
had at a previous meeting of the Commission ^ 
and meeting with Cliff AdelmaS. And Cliff indicated 
that nowhepe- had he anticipated that % state could 
put all "of its abt together. 

And so, today, we are going to try to 

Hi' / ' '_^L_ 

do that for you in our limited period of time. 

What we v/iii do is work right from the 

■ i 

. ; j - * , ^ ■■ 

table. You will see that we will have representation 
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from .bur General Assembly ^ a representative who has 
chanip'i Dned gifted education Ira our State, a superin.-. 
- tendent , ^ schobi c omrhi ttee representation, school* 
principal,* teacliers/ curriculuitt* directors;; and. 
indeed, stqdehts, the consumers' of our programs . v 

And theh^ as a wind-up^ hc^efully^ I, will 
have two minutes to give you some of the recornrriehcla- - 
tions as the staff has put forth, 

So^ ^without further ado, let me pres-ent 
to you Representative. Artn^nd Batastini, who has baen 
one of our lea4irig legislators in deve loping ^progtams 

and legis lation*at the state level for gifted and 

. - - * . * ^ . 

talented youngsters. Arma^d, 

: - U 

ARMAND E. BATASTINI ^ ' Jr . • Thank you very much, 



Mr?v ConSlissioner . I would like to express my sincere 

appreciation for 'the opportunity to participate in 

'today's heg^ring^, and* I also feel deeply honored to be 

representing the Rhode* .Is land General Assembly before 

s'ufih a prestigioOs^ forum. . ' 

f - 1 * _ _ _ _ _ 

' And i might add that, finally, I ca^ tell 

my mother that her son finally made it to Harvard.* 

✓ ' Now, to get to the matter at hand, during 

my tenure in the General Assembly , I have demons tratecft 

a very keen interest .i'n gifted education. : in 1579, 
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1 introduced legislation that appropriated **5uridihg 
i5r gifted/talented youngsters and di-^jfected the Board 



_ \ _ _ _ . ^ _.. - - ^ 

of Regents to develop regulations. The 1979 allcfca^ 

-tion of $100,000 was the first time in twenty^ears 

tha± the State allocated funding for gifted education. 

The General Assembly appropriation has since increased 



to over half a million dollars. 

This is, undoubtedly, progress. But we ^ 
must continue to make progress. According to researct 
studies , 54 per cent of gifted children in Ifti^aerica 
are functiohihg telcrw grade level. Seventeen per cent 
of our gifted children are high school dropouts. 
^These are certainly staggferijig statistics and i^ 
:ertaihly indicates that this issue should be 
aggressively pq^sued. in Rhode island, we are 
Sresently serving the heeds d£ about 3 , 000 students 

estimate that there are another IS, 000 students 
wtibse heeds are hot beihg met. We feel we have, in 
\ lU^ode Is land', a responsibility^ and an obligation to ^ 
me^t'. these heeds - 

\ /"""^N^ Ptesehtly^ Senator Anthony Marcianb 'is 
chairing the Rhode Island Study Commission on Gifted 
Education. I am serving as the vice -chair persph bh 
Xhe Commission.- The Study Commission proposed new 
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legis latibn. for .1982 that was. partially 'adopted. We/ j 
proposed perrnanait funding of girted/talented prbgirarns j 
based on the Rhode Island concept of incentive funding;, 

; ; ' ■ I 

; The incentive formula removes the 
competitive nature of funding and it bfrfers ah equal 
bppbrtuhity for all LEAVs to participate The 
General Assembly has supported increased apprbpriatior^s 
for gifted and talented programs. This funding 
cbncept provides a greater incentive for LEA's to 
offer programs and' services f or. gifted and talented, 
plusgtt provides assurance of greater equitability in 
the distribution of fdhds . ' 

tbcal cbntrbl remains with the local 
schbbi district to offer programs that address the 
needs of the gifted/talented child. , 

Rhode island has made progress in serving 
the gifted and talented population. Tb tnake 

continuing prbgress, wg^^nejed ybur support. It is in , 

, •« » • - 

bur n^ional interest to assure the development of 

the gifts and tatents of bi^ children. 

^ We in Rhode Island have made and are 

continuing to improve our state cbSinitment to gifted/ 

talented education. We heed tb have a national 

. . ' ■ ' • » . ' 

cOTimitineht . The. government which educates its youth 
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as they ought to be educated ultima teiy rea the 



benefit . 



^ • . This is my message this afternoon ^ and I 
consider it a v^ry important message. . Thah-k you very 
much, ^ ' * * ^ 

Dr. PdNTARELLI. Thank you, Armando? Our Jiext 
participant is Br- William Hdi3,ahd, a Superiht€^eht 
of Schools^ who is herk dh behalf of the Superinten- 
dent's Association and, also, bringing a message' for 
the School Committees * Ass bciati oh. Dir. Hbllahd 
comes from a district that has made a signijEicant 
eoimhitment, K through 12, in this field of gifted and 
talentea^ducati on • 

Dr. WjLLii® R. HQttAND. Thank you, ebmmissiohe 
Pbhtarelli. It is also a pleasure to be addressing 
tfie Commission t^s afternoon. 

I have beeti asked tio indiclTte what I 

ink is^ needed to support gifted apd talented 

' ... * S 

y _ _ 

education on the Ibcal^ level.' And, in pondering that 

• * ■ 

qufstibn^ quite simply^ I fe^l that , the biggest need 
Is to suftain the c ommitment that Rhode Island has' 



made since i979 in meeting. the special heeds of its 

' ^ • : A ■ -- 

gifted and talented student population. Currently^ 

■ V 

I feql our ability in the future to sustain tftet 



sta] 
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ecimmit|nent is in jeopirdy. .But, before expanding bh 

the: need f or a cq^tinue'd c pmmitrrieht , .1 would like tCK 

take a ffew quick seconds to , explain the present s^ate 

of affairs in "gifted education on the local, level in 

Rhode island- For itrstance , the bulk of bur local 

gifted and talented programs initiated in recent s^ 

years v»;ere on the elementary level, many bf them in 

the intermediate grades . Most of us, in fact^ 

locally, are currently in the progr^ "refinerneht 

stage" and are concerned with sustaLhing the hew 

* 

momentum that fias been created. New parent, student, 

and teacher expectations fiave been' created, nei^ 

cbrSnitmehts have^een made, and new issues have 

emerged. 

For example , using seed ttioney from state 
and federal grants ^ several school districts have 
hired and trained teacher specialist^in gifted 
education in the past three years. These ''gifted" 
teachers have established resource programs and 
worked with se-iected elementary students improving 
their^critioai and creative thinking skills. , In ' 
many of theWe prji^Mtns ^ mic to*c OTiputers were ah* 

integral part of tfife instructional design. 

\ ' - - * --^ -^--ti 

Now, junior high^scienpe and matn 
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» * 

teachers are suddenly finding themse ive.s with gtudehts 
who know how to quote them in basic language while " 
these same teachers do not > Since this type of 
instruction is normally offered ir^he eleventh Shd 
twelfth grades. Many small high schools, in fact^ 
have just begun the initial purchase of micro-computer 
hardware and software to support tSe senior high 

curriculum. ' ./ 

. / ■ 

Illustrations of tht^ nature, in addittbh 
to challenging bbr creative talents in a very healthy 
way, also raise some questions about our continued ' ; 
commitment ^to gifted students, and how we are go^ng 
to meet that cbciiiiitrrient . Firstly^ can Rhode Island 
school districts continue to support the gifted and 

, . 

talented programs they have undertafceh in recent 

_ 

years and^ at the same time, expand that commitment 

to those gifted youngsters who have acquired hew 

skills and uhderatandihgs and ate now at other points 

in the schoiil system? Sec ondly ,^ with diminishing 

fiscal support for educ'atibh bh.all levels arid 

''retrenchSierit'' the riew catchword in educational 

circles ^-c^an local school budgets adequately support 

the new initiatives in gifted arid talented education 

without: state arid federal assistance? Can local 
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Tgets provide for the additional gtaffi-rig^ increased.' 
teacher training^, and advanced curriculum programming 
that will Be "requirSd? ' . ' ; 

'The: answers to these questions are ''No^" 
miless a genuine and sincere partnership is formed 
with both t^e State and Federal Gbverhthehts, My fear 
is that th^ local schopl district will be asked to ^ 
meet its^coimnitmeht to gifted students pretty much ^ 

on its. own . . . ' 

■ - : _ k [ ' / , 

Recent State budget problems, and those 

that are Ibbmihg oh the horizon in Rhode Inland, -the 

dissolution of^ the Federal Office for Gifted Educati or 

^ - ■ . ■ * 

and the Federal ebn^lidatioh thrust .which has 
directly reduced F^^ral dollars for education^ 
support this ^ear/ Without continued financial 
assistance arid support frcto the State arid Federal; - 

levels, the cu^^nt momentum in gifted education will- 

, _ _ _ ^_ ^ ^ 

end arid the quality^bf all educatibrial programs will 

- ' - '« ■ ■ • ■■ • . 

suffer. Similar to disadvantaged^ bi lingud^l^; and • 
handicapped e^ucatiop, gifted e^ucatiSn is more 
expensive thari regular educatibri and is extreme^ly 
vital to the special populati!on that it serves - It 
sorely requires special State and Fi^deiral fiscal 
support arid leadership. A genuine shared c ornmitmerit 
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by local. State, and Fedisral .Gbvisrhrhehts is thisrisfbi^e ; 
critica]jly necessary -if tfcie full potiential of our • 

' " L ■ ■ * ! 

gifted and talented student population is to be | 

' - - • 'i 

realizedvahd this'cbuhtry is tb prbsper frbrh their 
'future leadershLp, Thank you, ' 

i 

Dr. PeWTARELLI. Thank you. Bill. ^ 
I might point but, fbr the general public 
that the statements you are hearing are abbreviated 
statements. The full text has been f>repared for the*^ 
Commissi on members and there are s ocne extra c dpies 
that will be made available later for some of you who 
might be interested in bbtaihihg the full ddcurriehtaticjr 

For instance. Representative Batastini 
has a formula in his that we asked, "Please don't get 
into the fDrmula." 

One of the nice things that has happeped 
tb us today is the fact that, in bringing the team 
from Rhode Island, we thought it might be ap^opriate 
to take a look at the consumers of bur programs and, 
through the courtesy of the Bristol School ^Department 
and, specifically Joan Souza , who is the coordinator 
of the gifted program in that cbmmuhity, we are 
pleased that two of their students have been excused 
from their classes for the day. It will e bunt as part 
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of their 180 days-; 

We ha\7e Melissa Lawtbh arid Rachel 
Christina with us, arfd & tilink it would be tnost 
appropriate to hear a few words from them, Melissa, 
why don't you start in? 

Miss MELISSA LAWTON. L atn here today to share 
with you tny positive feelings regarding special 
programs for the gifted and talented. Participating 
in one of these special programs has been a rewarding 
edUcatibhal experience. I have been exposed to 
critical research skills, problem solving and synecti 
and through these experiences have been motivated to 
achieve to a tnuch higher potential. . Programs of 
this nature give students a chance to express thef'r 
bpihibhs bh a , variety bf different tbpics. Students 
have the opportunity to select areas thay are to 
research, thereby Sakihg these experien^e^tnore 
enjoyable. Projects and discussibhs are geared tb 
iad^N/iduai interests and abilities, creating a level 
bf enthusiasm that I never witnessed in my regular 
classes . ^ ^ 

- The regular curriculum often addresses 

low level skills such as memorizing^ whereas prbject 

_ 1 _T _ _ ._ __ 

participants work on skills of analysis, synthesis and 
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evaluation; Topics range from an overview of 
futuristic life styles and metric sirfiuiations 
incorporating proBiem solving tectmiques to the 
portrayal of mock governors preparing budget alloca- 
tions in conjunction with statewide resources. \ 
• • in conclusion, support for special Gifted 

and Talented Programs is essential to provide 

appropriate provisions for the Gifted and Talented 

_•• . _ ^ _ 

f5opulatidh. ^ I have been told that the youth are th^ 

~ ~ 

leaders of tomorr,ow. I feel that support of gifted 

and talented programs will not only benefit .people 

like i!hy¥(^lfi but in years to come, this country will 

be repaid by a new generation of adults with a higher 

degree of motivation and commitment. Thank you. 

Dr. PONTARELLI. Thank you, Melissa. 

Now, let us hear a few words from Rachel 
Christina. Rachel? '^'"^^^ 

Miss RAeHEL eHRlSTlNA. I am here today to 
speak in fa^vbr of Gfited arid Talented Learning 
Programs. I, myself, am a member of one of thes^ 
programs, and I feel that they are very beneficial to 
gifted and talented students. 

Qui program of fers students a learning 
experience outside the regular classroom, and a 
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.... A 

chance to be with other students of similar caliber 
wno wiii be able to recognize tneir intellect. 
Scuciehcs have the opportunity to s tudy 'subjec uS of 
interest and expand their field of •knowledge on a^ 
variety of /topics other than the traditional, c ours e 
offerings , . ' 

Students whose classroom teachers rlfegard 
them as different or unusual people can communicate 
with others who encournter simi L^r problems and work 
^out ways to solve them. Ah open atmosphere of . 
understanding is essential in allowing students to 
express their views, something which is not always 
fostered in a regular classroom setting. 

-We have produced a variety of enriching ' 
programs promoting community interaction, specifically, 
a1) instructional ballet* presehtatibn targeted f or 
young children, a mock trial written and execute^i^to 
parallel ah actual cburtrbbm situation, and a 
cultural exchange with students from foreign 
countries ; 

^ In cbhclusibh, ,1 have presented to you 
today only an overview of my experiences as a 
participant in a Gifted and Talejnted Program. It is 
not a special design, nor specific area of giftedness 
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that' I am advocating, but rather a basic educational | 
right. It is the right of students-tb be granted ah j 

- - . ■ ^ • . > - ! 

optimum educati dna 1^ learning experience. Programs j 

' . : ' -^ _ i 

for the gifted, and talented j^rovide this. oppar|&6hity . 
Thank you . , 
\ Dr. PONTARELLI, Thank you, Rachel. 

^ Now, let's listen to a viewpoint ftCMri a 

cWriculuih director, the director gf Secondary 

Education in our North Kingstown School Department, 

\ - — . — ' _ _ _ .-- -' - - y - - 

a tnertiber. of our State Advisory Cootmissibn on the 

GiftedXand Talented, Cathy Valentino. Gat^y; 

Mrs. eATHERiNE VALENTINO, Thank- you. Dr. 

Pontarellx. I think that Rachel did not take her 

complete four minutes, and she prbthisei^ me that I 

could have part of it , especially since there are 

people in the audierlce who have told me that I 

eannot do this in four minutes. 

As a Rhode Island educator who has had an 

opportunity to travel to other states to speak on the 

topic of public school curriculum for gifted children 

I am becoming increasingly concerned about the back; 

to-basics movement in this country and its effectVon 

education for our inost capable chiliiren. Too often, 

this mDvement is being used as an excuse to cut back 
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on services for the students. I feel fortunate that | 

• -^ . ; - V * I 

I am • employed 3. n a state which includes programs for 

1 _<*L _ _ ^ __ _ _ 1 ■ _ _ ^ - ' 

gifted children in i ts 'defini tiQh of Basic curricula 

_ - - . _ . _ . .... * 

and has substantially increased funding for gfited 

- " ■ . - ^ • < 

programs in the past several years. ' i 

At a critical point in thfe history of 

this nati.on^ when curriculum should be expanding to 

meet the varied needs of the student^, i find that 

in many areas of tjie country it i&s contracting. Both 

financial and philosophicai constraints dre feeding a 

"back-tb-basics fire" that is resulting in cu^bad ks 

in vital areas of the arts and sciences, guidajpce and 

career counseling. These cutbacks have far reaching 

_ _ _____ _ _ _ . _ m - - 

consequences for gifted children and their families. 

1 in the 196ds and early ^fOs, many public 

school children arid Titany public schools Were learning 

centers which focused oh a wide variety of course in 

literature, social studies, and the sciences. The \ 

''hew math" curriculuin, ,fbr example , focused bh the% 

concepts, and theoretical structure of path as well as 

cbmputatiohal skills. Sqtehqe ^irs were itl^ve and 

well, ^erfotmlng and fine arts programs were ^ 

cbn^iderdd Basic to a balitqc^^e^iticat^^ 6^en 

educatibh bpehed the door, despite its reputatibh. 
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for many academically talented childreii^in this er 

to progress vertically and *iprizoritally through the 

curriculum. - \ - 

For some teachers and students, this 

period became syriorriynidus with educational chaos. For 

one gr^up of students, however, gifted students, it 

marked the 'beginning of a period of growth. As a 
• - ■ 

groups they thrived on new, math, tKey delighted in 
open education land the academic fieedbra which it 
provided. Urif drtuhately , many other students and . 
teachers did not thrive in this reiativeiy structure - 
less, individualized ediucatibhal ehvirbhmeht . 

The national reaction in curriculutn for 
the past five years has been a retprn for all childreri 
to the"basics" of reading, writing and arithmetic 

very little else, in some cases. As a consequence 

\- v - -- - - - - ___ 

he plight &£ gifted children has surfaced , once again ^ 

as a major national problem. Parents and sympathetic 

;^educ^tors are now uniting in ever-increasing numbers 

in an attempt to 9i!><?us attention on the needs of these 

■. >^ _ \ ____ y : 

children.^ Mariy more universities 'and school systems, 
are also begihhihg to respond to' the heeds of teacher 
training in the area pf gifted ed^s^i on. These 
efforts must be recognized and supported by^the 
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\ ■ ■ ' • 

National. Commissi bri bii Excellence. 

/ 

Back to basics rnuSt be redefined as an 
ft 

effort to. raise the standards in all areas :b| the 
arts ^and sciences for all students ^^iricluding oujr 
• most capable ones- 1 would lite t;o close with ah 
example bf the hatibhal battl©^^%^Ui|^ we fa.c4^^in our 
attempt to do so. -/ ^ 

1 recently asked a resource teacher in 
my district tb* cbhtac_t NASA^ the National Aeronautics 
and Space Administration, to arrange a specialjday- 
long seminar for adolescent gifted students oh^the 
tbpic bf the effects bf weightlessness on human 
behavior. I specifically and specially requested 
someone whb had been directly ihvblved in or who at 
least was knowledgeable about the research in this 
area. Local funds were available tb fly a speaker tb 
the district for the day. 

We were told oh thire^ oceasibhs by NASA - 
officials that NASA could not provide such a speaker. 
A pre-designed basic program for ah entire student 
body wa's all that was available. Uhcier rib circum- 
stances* and for no amount of money would NASA provide 

_ _ "N- • , 

or recommend a speaker for a select group of-^tudehts 

bh any tbpic. They did, however^ agree to speak with 
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teachers on any subjecitj including the one rec/uested 

Now, was NASA *s "problem phi iosophica 1, 
financial, or just ah ihex/itable result of a lack of 
national commitment to these students? For one studer 
the answer 'was irrelevant; She is currently writing 
t"d the Russian Ejnbassy in search of a cosmonaut t^ho 
is more foresighted. Tham^-y-ou very much. 

Dr. PONTARELLI. Thank you, Gathy. feybe that 
will cl^nge the weightlessness of~ s omer of jhe ac tiviti 

tnere. ^ 

ji 

Our next presenter is an individual who <^ 

has worked in* the area of giftedness for many years, ^ 

who has worked in the private sector in bur state 

and who has been a mernbe^ of our State Advisory 

Cotnrnissibn for the Gifted and Talented, and also the ^ 

founder of the National Fdupdatldn for Gifted and > 

' * - 

Creative Children, Marie Friedei. Marie? 

. * _ • \ 

Ms. MARIE FRIEDEL. Thank you. I am always ^ 

• _ _ _ _ _ _ J. . \ ^ 

Very happy to have an opportunity to t^lk about the 
way bur gifted suffer. We work with the children who 
come at the two ends of the Bell Curve. I think 
there are programs today that meet tfte needs of the 
idderately gifted, but, when it comes to the highly 
gifted, with the 160"plus IQ , or the creatively gi^tec 
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child which is the most misunders tbbd child in bur 

nation toda^ they are hot getting any kind of help. 

Therefore, we are dealing with potential -suicides ahd^ 

counseling children^j^b have all kinds of behavior* 

■» ' _ . _ _ ' . ' . ^1 

problems. We are talkihg about riot having money for 

programs for the gifted and our^ country is wastih^ 

rnillidris of dollars on ' the cure , ' these people who are 

/' destructively ehannielirig their creativity because 

they havep't had the understanding that they heed/ in 

a humane society. : . 

I would like to see the creative ly 'glfced 
\cHild more understood, but i think, .before that can 

happen, we have to have a new definition other than 

what bur leaders in thLi^'^fif^d.ap^pt today. I 

'believe there has to' bfe a psychological definition.^ 
The creatively gifted child ^ while Ijrfavitig 

some cognitive develbpmeKt, alsb thinks differently^- 
. feels differently., arid becomes very bewildered in^tits 

or her attempt to get an eddulatioh in traditional 

sys tet^s . 

If these children are to be "understood 

_ _ _ . _ ■ _ _ 

and if they are not to be dragged for hyperac tivi ty ^ 

called children with mineral brain damage and soft 

neurological impairment^ behaviorly disordered, it 
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■. 7 . ■ ^ ^ 

* • ^ __ _ ' _ 

seems that bur cbuhtry is treating the creatively 
; ^ gifted cliilG as one with a pathological affliction; 
These negative labels are very bewildering to the 
child and to the parents ^ as well as to scrme of the 
. teachers . , . 

We have to clear iSp this muddle, if wi^ \ 
are .really arid^^ruly going to meet the individua^l 
differences am^ong the gifted', . ^ ^ ^ 

_ - 'I b^^eve that many of us are tod nice 
When we talk abo^^t not doing for the gifted, i think 
it.is bne bf the greatest rational disgraces that I - 
^4iav^ been intimate -h^ invdlved with, potential 

geniuses that we have allowed to suffer hb end. 
^ Arnbld Toyhbee hag said, "it i9 a matter of life or 

• \ ^ ' . \ / , _ ^ ■ _ . . 

death to any society whkt you do with your creative 
/ minorities," and I hbpe that we w^fe up^bine day. 
Thank you • 

Dr. P6NTARE LLi . - Tha hk^ you , Ma e 

Bringing the perspective of an ins titutl^ori 
bf higher education tha-t is making an effort to put - 
tbgeth^r^a ^program of teacher tratntng fbr teachers^- 
in service arid some prerser^ce activities is Dr. 
Sidney Rollins, Prof essor, Rhode laja^d^eoll^ge 

'.i>i. SIDNEY P. ROLLir^S. I am here t a address 
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thfee cDncerhs related to the training of teachers 

^ Di gifted and tail^ted children: T^e/iirst concern 

involves the, acceptance b£ a rationale for requiring 

,^ 'teachers of ^^ifted and talented children to have 
' * • ' • ■ - *■ 

^ _ ^_ ^ __' --.L • '- ii' _ ■■_ . . . ^ 

^^_..^^$^:ia iiz^d) training ; : Thp s^pond concern involves 

\ the he'ed to provide e ollage and university pre-servic6 

i . — * . ■ • 

and in-service academic prdgrarns for teachers of 

giSted and talented childfen;-'and the third concern 

is with the question o£ certification ox end orsemerit . 

j v < Concerning a rationale for requiring 

teachers of' gifted^ahd talented children to have 

specialized trainings i will not .beLabdr a point that 

already has been made. Gifted and talented children 

are different than other children in many ways; they 

also are very different from one another. Assuming 

that ybu accept the fact of these differences , I ask 

> -r * 

your Commission to recommend ,rec ignition of a need to 

■ I' ^ 

_M _ _ ^ 

provide special preparation for a special gi;^up of 
teachers in order that they^ipah teach effectively this 
special population of gif tedt^childr^n. 

The second concern is with pre-service 
and in-service academic programs tox teachers of the 
^gifted. For th^ past three years, as dollars were 
sown in the fertile soil of Rhode. Island, overnight, 
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it seerrred. teacpers of gifted children sprang frDm tne' 

i 

csrcii in fuix a Tutor ^ ready, to teach gixtec cntidren_; ■ 

^ j 

1 respectfully submit that, before teachers begin to 

■* 

work with gifted children, they should have ^ at a 
minimum, the roliowing kinds of preparation: 

Teachers heed to know a gifted arid/or 
talented child ^^en they see one or hear one, 0^ 

Teachers need t/ know how gifted children 

learn. 

A third, teachers heed to know how to 
develop khd present cbnteht to gifted and talented 
children . 

Fourth, teachers heed to know what 
learning resources are available ^-or gifted and . 
talented children. ' ' . 

- And, fifth, teachers need to have actual^ 

- - 1 - - ^' 

experience teaching real, live gifted chi/ldTen. Of 
all of the desirable experiences I have listed, this 
dime is, without questiohj the most important. 

I ask your Commission to support the idea 
that special preparation programs are heSded for 
teachers of gifted children, and such programs require 
an' experience component; 

The third concern is with certification 
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. ana/ ox enoorsenient.. ' we. axreacy seeir. t:. oe over- 
/ ■ ' • . * 

-cerz:^£iec" anc aver -enaorsed ir:; .^ducd ci on , riiere 
are at least: two c Ouipe lining, argunikents £ di . le rt££ica • 

ti-^'n 01 teacners oi gixteo anc ta.xentec cr^ixcireo. • Jr 

' ■ ft . ' . . ' * ■ 

at least for 6 nQQrsertienD attached to standard ^ . 

certification^- One argument sugges^ that, since 
gifted children Xe^rn differently from other chilflr^n.^ 
suoh'giftfed children should. Be taught by teache'rs who 
a're aware of these differences arid wfid have, developed 
skiiis.to cope with them. A iecond a-rgument suggests 
fch^t , if teachers are required to fulfill certifica- 
tion (ot 'endorsement) requirements) these teachers 
will have a vested interest in maihtaihihg effective 
program's for gifted children^ thereby insuring the 
institjationalizatibn and cbhti'nuity of program's. 

I ask you to support the idea that 
teachers of gifted and talented ""chi Idrejti should be ^ 
required to hold appropriate certification and/br ' 
ehdorsetnent . Thank you, . . , 
Dr. PONTAREttl. Thank you, Sid. 

. Moving. bh tb aft individual representing 
the par^ts ' organization one of the parents' . 
organizations in our State, appr opria te ly ^|pfted ' / 
SAGEj it is a group identified as State Advocates for 
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Giftea' Education , and Dr. David Laux is here 
representing that group. Dave. 

•Dr. EjAVlD LAUX* I would like to. speak briefly 
today on the ^parents' perspective of gifted and 
talented education and bur perception of some of the 
problems that have hindered development in this ^rea . 

Although parents have expressed a wide 
variety of ebheer|^ regarding the education of gifted 
children^ most of these concerns can be summed up as 
relating to scxne of the most fundamental aspects of 
gifted education^ and I think it is something that 
people who work in the area sometimes lose sight of. 
First of all, there retnaihs'a failure bh the^art bf 
most of society to even -rec ogfiize that gifted 
children have special educatLbhal heedlj"^; Until we 
can overcome this indifference^ it is going to be very 
hard to move forward in ^his ^rea and to give gifted 
education the priority it deserves. 

Secondly^ tnost of society continues to 
resist or continues not to accept the fact that, if 
we don't' prbvide for the educational heeds of these 
children, the effects can be ^very harmful to the 
children • / 
^ We know that i at best^ these children 
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won't reach their full potential and, at worst, they | 

i 

can develop rather severe emotional and behavioral 
problems. Our uhders tahdihg of these^twb very basic 
concepts has ^ in thfe past^ and continues to be \ 
hampered by the very widespread misc once pti oh that 
gifted and talented children will do well in any jbase 
and theit: talents will become self-evident/ An 
abundance of evidence indicates that this simply is 
hot true ^ yet this misconception continues. 

. ^ third area of concern for parents 

involves measures which ate often taken in an attenypt 
to deal with the abilities of gifted children. Due 
to a lack of resources and ttaihihg, the measures 
which are taken are often stop-gap ^ tjBtnporary types 
of measures that, all t6o often ^ are ineffective , ^arid; 
may do moire harm tharijgbdd. 

So, as parents, we see a very clear need 
for ah increase in awareness of the needs of gifted 
and talented children^ particularly among teachers 
and aTdministta tors and, most espec^^lly, among- those 
teachers and administrators who are ^^t*:eady in place. 

- 1 ' __ 

Secondly, we see a^ desperate need for 
increased training, bh ways to meet the heeds of these 
ehildreh ahd, thirdly^ we see an overall need for a 
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systematic approach to gifted education ^ .one that 
provides for some degree of continuity and which 
take3 into account the individual strengths and 
' weaknesses of these children. 

We tfiink, in order to implement tHis , it 
requires a great^deal of cobperatidh between Federal, 
State, ^nd local agencies, but we think it is 
imperative for tie 'Federal Gbverhmeht ta lead the way 
±p this area . 

Dr. PQNfAREtti. Thank you, David. Our last 
presenter is Jim DiPrete, Principal of Coventry High 
School, and a person who has headed up a State-wide 
committee bh Schbol and College Articulation. Jim. ^ 

Mr. JAMES A. DiPRETp. Thank you very much fbr 
this opportunity to address the Commission and to 
present a principal's perspective bh gifted and 
talented programs. 

First, as Chairman of bur State's 
Ghapter;2 Education Block Gtant Advisbry Committee, 
i would like to point out that the Federal funding 
effort in the area of gifted and talented is how 
defused. There are no longer, as of this year^- 
targeted funcfefrbm the national level to support 
gifted and talented programs. Pfhile the new Education 

.•-.*•■ » 
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Block Grant program permits expenditures for gifted 

and talented programs 3 it does not require any 

expenditures on this population. Although 1 don't 

expect any change in this pattern of Federal funding 

for gifted, there are other Federal, state, and local 

developments that could greatly improve gifted 

programs . ^ 

One such state and local development is 

ah on -going a^ivity in Rhode Island called the Joint 

C omhi i 1 1 e e„ on. ^ c h o o 1 a nd^ College Articulation, I 

feel privileged to chair this c ommittee ^ and the 

Joint Committee is composed of educators from both 

the pos tsec ondary and elementary/secondary sectors in 

bur state. This committee meets regularly to develppi 

recommendations in the following areas: 'Pre para t^ 

of High Schbdi Students for CbHege; Me-sS^g of tfigfi' 

School Graduation and College Admission- keguiremerits ; 

strengthening High School Ctirricuium; and Current 

. . . 4 ■ " 

Erirbllmeht . 

Although there is a definite need to set 

- - - ^ _____ - ' _ ■ 

high standards for our students to achie^7e along the 

educational continuum, there will be an even greater 

^need to provide the kinds of programs from which 

educationally talented youngsters, can benefit as the 
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e?£isting hody df Icricx^iedge cbhtihues to all but 

outstrip our ability to comprehend, let alone teach. 

_ ■_ X " _ 

This develbpineht plbhe will necessitate bold, tough, 

imaginative in-service programs for faculty and 

administration. 

i could go bh, but I have been told that 

I cannot. I just want to close withi one plea from 

^ a secondary schbbl administrator. I think that 

educational research has demonstrated to many that 

t^ educational leader in the school can be the high 

schbbl principal, if he is allowed to, that sometifiiei 

we goti tied down with endless streams bfe minutiae^ 

- ■ - ■ . ■ * ' ' ' 

and that has always been a problem, 
v:;^ • _ _ / 

I say to ybti that^^ if ybu read the current 

♦ 

work that ^as been done in the research of a high 
schbbl principal, ybu will find that, if he is free 
to do the job he is supposed tb db^ tb work in the 
curricuttun area, then you will see scsne great changes 
cciTO abbut^ with the help of ait of ybu who are but 
there. Olhank you. 

Dr. PGNTMlELLi. Thank you, team members. 
Mr. Chairman^ and members of the 



commission, you have heard just ^ brief snapshot bf 
the concerns of . many of the people in pur coxmiunity. 
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the things tha 



, tp wr^pi.up / i^t mfe point but so 
hat- iricii\7iduals' hiavS incidJ&tred-:^^^^^^^^^^^ 



ome of 



A concern ab'put :.t;J^idehti fiction 



r _ . . - ^ -. 

proper identification of j^oungsters; 



Curriculurni and the ihvdlventfeht c^£ all' of. 
the parties — teachers, administfatdrs , parents, * 
youngsters in the deve Ibpiherit of the 'Appropriate' 
curriculumi 

jk cbhcerh about teacher traini'ng'i in-, 
service and ^e -ser\7ice training of teachers J 
• A concern about certification; 

A cbhcerh abbut funding, and sb many of 
these other areas. ^ * 

Btat, parathbuht to all of these is the one 
^that keeps cbmihg but, titne-ahd again, and that is 

that it has to be a total c ommitment , a* commitment at 

. fc ■ ■■ ' 

the national level, a cbtrahitmeht at the state level, 
arid a commitment at the local level. And this is the 
plea that we would be making to you; if this country 
is to continue tcT {xrbsper and to move in the directibr 
that it has in the past. Thank you very much. ' 
(Applause.) y _ , . ^ 

Cbtnmissibner BAKER. CXir deep thanks to' you, 
Commissioner PoStarelli , and your, distinguished 
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assbciatfeS'. Your cbhtributibn has been ihvaiuable j 
in showing us what can and has been done on the one' | 
hand, but what heeds' to be done on the other, and ' I 
what the -sobering factors in achieving that are. 

And, s^o, in that admirable vein that ydu 
have launched us on this af terribbh^ we move to the 
next session on the Education of the talented and 
Gifted in the State of Maine: 

.. Perspective from a rural state, led by 
Mr. Har-old Rayhblds , Jr., the ebmmissibner of 
Education for the State of Maine- 



Education^ 

Ma ine : JPers^peetive ^rwu^ Jlaral State 

Dr. HAROui RAVNOLbS , Jr. Mr. Chairman, 
members of the Gomrhissibn: 

" I would, if I dared, move this podium 

so that' it faced the eotnmissioh, because my remarks 
are ^ddressed-^ to the ^ Commissi on primarily, and I 
welcome this opportunity to do so. 

I live ah a ifural s tate , 'a millibh people 
and 9,000 square miles : with 210 .000 children in our 
public schools. 

As I drive ftbrti 'school to school in the^ 



State cf i'icLt\e .. i have lots of tirrie beckv.se oF tne 

Gj.5tance De f v^ee*^ s one of the very srr.ci 111. schools and 

_ . • ■ - *_ ■ _ ' ■' ' ' ' ' ' 

.ot:iers to do three ■ things v;»-vhich ;! have tried to 

* . " * ' ' ' 

dxbwxpline . myse If about , s^o that I will do them, and 
matte s otrie progress while 1 am using. that tl?fie bh the 
road . 

. _ One o£ my favorites' is fantasizing and 

facing my fears and anxieties . I dp that sbitie of the 

- ■ - _ - ^ - - - ■- 

time, and there is generally joy in it because fears 

are easier to hahdje under those conditions and,, of 

course^ fantasies are always f un ^ if you have really 

de\7eloped a capacity to produce them, 

J Second, I write speeches, and gt^ them, 

and I criticize them,* as I am going '^a long . ^ I do 

epigrams, editorials, and a lot of other things that 

never appear anywhere except in my mind in my car, as 

i travel from place to place. 

: Third, I niake some important \^f forts!;' 

because my professional ^ob^ most of iny life^ ha^s 

been shepherding scarce^iesburces for use in public 

educa^on ■; i ; try to make and I realize that 

perhaps 1 was hbt well enbugh educated for thqt very 

important responsibility; I try to rnafce creative 

efforts, to secure resources ^ 'and I am often sttuck 
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because I ride accDrnpanied ^ s otne tiitic>-r whe n .the 
dialogue slows dbwri,.;6r the mbncjlbgae^f or -the' triologue, 
or however many of us there are in the car; ^ahd I am 
aiv7ays alone -- the question, for example-, that came 
to tne when I ^hea rd ^t tielia hh suhe erne h t , several months 
ago that the Bath Iron Works > which is one of the 
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^ery distinguished shipbuilding cbmpanies in the . 
Unitpd States ^ always finishes under budget and 
ahead of time, something that is not charac teris tic 
of the defense industry and 1 realized that they 
were getting^9tQ0 million for three nuclear cruisers * 
and i realize that we had received the biggest grant 
that the Natibha|l Endbwirieht had ever .given to public 
edddation in Maine, $156,000, and ray creative ^ 
energies which,* clearly, were hot sufficient to the 
job were directed to the question of how would I be 
able to get some of thatv $906 million for those'^ihree 
ships ^ and turn a little/ piece of that change into 
another grant, similar y€o the one that we received 
from* the National End^Swrneht. 

Also, ars I was going along one day, — 

and, here, tctm^bsed one /of thy better speeches a 

/- _ - - -1_ - - 

paradox occur:ied pne day-. . I heard that Secretary 

Bell had ^pointed a distinguished Commission on 
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Excellence, arid 1 was iTrmiediately struck by the j 
paratiDx of that situati'on because,* at the ttiaximip^ | 
the 0££^e of 6i^ed and Talented had $6 rniiiibn ,; but , 
at the minimum. Under the Block Grants, it would have 
nothing; ^ 

And I was aware that there was a plan to 
cl*Dse up the Departsnerit of Education. 

So it struck me as an interesting parSddx 
that, while those thihg^ were' going oh^ a Cbmiriissibn 
as distinguished as yours would be charged with suW 
an impbrtaht responsibility as you had. , • 

So I naturally practiced some -^speeches • 
There were angry speeches, there were friendly speeches 
there were positive 'speeches , there were all kinds o£ 
speeches. And, unfortunately, the one I am going to 
be providing you with for another fev/mihutes is 
probably not very distinguished ^ but it certainly has 
a good deal of feeling and a lot of practice behind i^. 

Contnissipner Hbltbri asked a quesftibh, 
what are you adv^ising us, this morning, to the other 
pane 1. ' 

I' would /like tp make it very clear, right 
at the outset, what i am advising this ^eommission to 
do, ' 1 realize that people whb' gi\7e advice , although 
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: you did"; to some exteritj ask for it, |an ejtpect not 
to fsave chat ad\7ide takeg; so £ wbh't be Wounded, 
either ^ay, Tf that should- happen^ it happens. 
. • I have three simpie statements of what^ 

,1 believe are iiripbrtaht cphsi derations for yoUr 
Cotntttissidn as you tnoye toward the en^ of your very 
iSportant chaxgei My first suggestion to the 
Commission would be that this nation needs a passionat 

• _ 'S_ _ \ ♦ ■ _■ L 

statemefit about the important of public education 
made at the highest possible level of our gpvernmeht . 
It dpes hbt heed interesting and extraordinarily 
wrong-headed statements about how the U. S. ebhstituti 
does not contain any suggestions about educatidn, 

i Anybpdy whb would believe that the fact 

that the word is hot deiiheatqfi in thafc partiQular 
doc^utneht and is hot repeatedly underlined and then 
given a secretarial position or something in the ^ 
original Gphstitutibh sighifies that the f raffle rs of 
tile Cons titutiQh did ^^lot Believe public education was 
important has eithe^^^.h^t ^t^died history or has 
ti^ilfully heglected that study. There is no ques^tion 

/ : ■ ' - - ^ ■ ■ ■ jr ^ 

\_. ^- ; _ _■_ " _ ■ _ _ __ ' ' 

%hat a man like ieffers on clearly understood, in 

• y ' -"^. ■■• - ^ ' . '■ 
working bh things like the Declaratioh of Ihdepehdehce 

■ ■ , - ■ ' ■ ■ V 

._ . " _ ._ _ ■- ■ _ _ _ _ ■•'.■>_ _ _ _ _ _ __ 

and his colleagues and cohorts ihvblved in the- 
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deveibptnent of the eonsEituCibn , meant that we should 
take as a given in a^^free society that public educa- 

: 7 ; • *: 

tion is, important. 



My first suggestion, bhee a^aih, we heed 
-- a statement of purpose and mission about the itnpor- 

• > - 4 

tance of public education in this kind of a society. 

f| Secbhdj^we heed modes t fihahcial support 

I wotiidn't even ask more than $6 million^ which was 

_' _ ^ . . ' _ _ 

the high point, the heyday, of funding for gifted and 

• > ■. ^ ■ 
talented --for exemplary programs to exert that kind 

of ies^ rage , which I will demonstrate in a- moment or 

two, iJE I don't run but of my time , 'and the effect of 

that leverage on Maine's educational programs. 

Because of the statement which was made 

at one pointy when those $6 milliph were put i^ri the 

budget, and because of the financial commitment of 

$6 million^ the Legislature in thk State of Maine , 

which does, in fact, listen to wordsHfrom Washington^ 

hot aJ^ways does it applaud violently over some of 

those words, not always do they receive what is 

suggested that they do in quite the way that those in 

Washihgtoh woiild - Itke thenv-tb , bu t they^ passed ihtx> j 

law the fact that one of the categorical aid area!' in 



bur ^Finance Act, which happens to be one designed to 
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'provide equity and which produces 5Q- p^r cent 6£ the 
tDtal dollars spent on'^education in the State pf Maine 
frbin state c^fers j and leaving the remainder to 
federal and to local property taxes, they included 
gifted and talented under a very special provision crf^ 
categorical aid, which inclcKfes special education, 
vocational education^ and transportation. ^ . : 

That means that a local school district 
can spend money bh app^^oved programs for- gifted ancl_ 
talented and have it part of the^cdsts which will be' 
reimbursed on a 50 per cent basis by the State. 

■ ' __ _ _ _ _ _ _ __ _ _ 

Now, why did that happen? It happened 
because the l^ederal Government made a statement th^t 
this was importenti — -J^— didfv- t--hap|>e^^-6eearus^^ - 
Legislator catne to Augusta and said^ "We ought to do 
this." 

So, i urge you to consider that in* 
considering my second suggestion for you to, I hope,; 
consider before you concludes your report, 
^ ■ My third one is that thete is no other 

place but the ^"ederal Government and Federal support 
for the cbhstructibn bf a hStwbrk for the exchange of 
knowledge and^ ideaj^ airjong the states , among our school 
districts , atho^g superintendents, among teachers , 
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except for the Federal GDverntnent 's support. ' -.'^ 

, So there] are tny three suggestions . Now,' 
I/shofiid SF>end a tridmerit or two trying to justify your 
consideration of those three. But^/feef ore . i do, 
and it l?a.S alre^y^ b*eeh mehtibned and I would vlike to 
take a brief side road oh that — I atn very much ^ 
concerned about hombgeSized texts , I am very tnucfi 
concerned about bland and useless tnateriala whifch are 
foisted oh public education by a combinati^^d of factoijs 
which you know better than I, a nd^ I would urge that 
one thing the Gominissi on might suggest at some point • 
not that it be another job for you to take on^ -- but * 
it might be useful f or you to suggest that a happy 
cbofjeratioh or coalition between univeriii ties and 
' qoliegjps and public schbdi- teachers would be a useful 
; one to try to enrich the materials of education in 
the public schools. I am not re ferrtng solely to 

texts. : ^ ' . . ^ 

I say that because I am so aware that 
mihf^oi our text^ , at .|he p^esent^ could 
really classify them in three ways ^ it seems to me. 
One of the ways in which they may be- classified is 

ttet they do heip, in spirit, support the tfecher iii^ 

> ■ ■ ■ • • - ~ • ■ . ' - 

his or her activity, but 3^ if they don't do that, they 
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ttiay at least not get tod mich in the way and they 

provide kind of an anchor to windward; but, if they 

-J 

are bad, arid mariy of theiri ard V '^hd^^ypu^c 

possibility of being a teacher with all the questions 

at the- ^nd o^t he-^hing ^hey tnay sap th e fandamental 



fire regardirig good teaching iri bur society. 

You deserve J at leasts in tny last five 
•tni nates , three specif ic examples v tMs ' i what i 
was supposed to do arid this is 'what the title says 
of hc^ the Federal Government 's ef forts impac ted on 
the State ofMairie arid why I cbrisider it important 
enough to welciDme this opportunity to talk to you 
"^bout 'the importance of this kind of mission statement 



at 'the 



est level atid ^ppdrt. 
I wotild lik(^ to cite first, a gifted and 



.jgniors y care 



1 



talented program, funded by gif teidl; and talented 
Federal money, conducted at Bowdoin Col3.e%e wi th 
some six ; distihguished prof esspts »meeti4ig^ with .50 

selected from our high schools. I 
'^/t vafit to te.ii you hbv7 carefully we selected the faculty 

, . ^ > ■■' •' 

We used the well-khbv7ri Natiorial Humariiti^ Faculty 
List. • ^ ^ V - " 

if you know about the Natiorial Humanities 
Faculty, you kribW; t^blat you dp riot have teriure iri that 
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■gro'j: : * There , is no way you can retain a pDsi tir-^'i " 
If .''i't turn^ out -chat: -3 wh<e:b yoAs^l/go arcf' p.rese nt- »i r a 
'iDC^il high school, that your efforts* no mattier if you 



are -the greatest scholar in your fieio-j yoc do not 
rernai h oh th e National Humanities Faculty unless ydu 



prove to be <not only a scholar^ but a first-rate 
tl^acher . / ' ' _ T 

• ~ So we utilized that parti qi lar list and 

those standards and selected iix ^outs tanding teachers 
to come a^hd meet in wide ly differing areas with those 

I. ' ■ ■ . * : 

^ 60 young people ^ who then would ha\^e a year to go 
back and make their presence feit in their schools . 

A small story. Girl, rutal cdmrnuhity, 
northern Maine, meeting with a-man by^he name of 
David Birdson^, ah extraordinary teacher, linguist^ 
University^ of Texas',^ I*beUeve,^t the present time; |! 



a man wh;o sb qui'fet-ahd unassuming that, if he were 

■V _ _ _ 

to walk into the tddm^ you would not probably look 
up. If you did look up, he "wpuld look down. 

David Birdsbhg created, as he did for us 
noWi three years in a row^ a rnagic in the classroom. 
That girl was so frightened when she came down from 
bur pbtato c ountry in Ar bos took Coun ty ^ that she 
cduia not deliver , that she wouldn ' t^'tieT a*Bl^ to do. 



BORT RCPDRTiKlO ABBPCIATEB 

A2 



/ i85 



-anything, that She didn't know^enough, that she had 
ho confidence . But -^he also -knew that, when she was 
in her high school, nobody paid any attention to her 
when she raised her hand. They didn't- seem to give 
her credence . 



Within a day, she cried, that first 
little briefing that they had in Bowdoin Gollege, 
wtieh I met with her. Her parents were very upset. 
They had* come from Northern Maine. They did' not have 
a high regard for the possibility for her going to 
Bowdoin College. They knew it was a man's college, 
and they were concerned 'about that, their girl, alone 
in a man's college ^ for twp weeks. Terrible things 
could happen. 

The terribl^ thing tha^t happened was ^that 
that girl learned from David Birds ong that she ha3 a 
first-rat^e mind, t^at her questions did make sense . 
ahd^ at the end of the time, I met with her again, or 
I sought her out , becausfi^ §he had been weeping, and I 
wondered if . she was still weeping, ana' she 'was ; bhly^ 



this time i she was weeping tears of joy She was\ 
going back up there, Sut she had some sadness- She 
was. afraid, for her senior year, she would have to go 
back to behaving the way she had hid to behave before, 
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when she was top ar^saai., her ideas were a little too 
much, and her questions were a bit beyond what- her 

• * 

teachers could deal with; 

A second example 5 a state university 

% ■ _ _ , _ _ _ _ _ ^ 

program, ah excellent one, perhaps stimulated in part 



by the State Univ^rrsity when they saw that Bowdoin 
College was getting a looK at scxne pretty good 
students,^- I am not opposed to the competitive 
idea in this sort of thing^ So the Chancellor of the 
State Uhive5:s±fcy determined that it might be useful 
if they ran the same Icind of a program^ only tljey put 
up the money this titSe . ^ut where would we have been 
without the natiopal focUs at this time? That is 
yi^^ happens. 

:^ A very distinguished classics teacher . 



who happens t^o be in the audience, as a matter of # 

\ \ / __ ^ __ _ 

fact, p^t' together a program called, "Civilizatipn 

on Triali*'^and invite<^ ^ . -60 students .to come 

Thr^e primary material? were chosen. Ag^in, 6G - 

carefuli^ selected junior^. The trial of Socrates, 

the trial of Galileo^ and ;Franz Kafka's "The Trial*\ 

The repercussions of that «are still 

going bh .r^ Tomorrow , Saturday, teachers from the 

schools where those students went will meet* with that 
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particular teacher.ih the college and go through what, 
the experience was all about. 

Let me give you one Last cue - and theri 

/-V ;- . * ' ' ^ ... ■ j 

I am iipnet^^hat grant that 1 talked about of $155,09i^ * 
was for ten /ural high schools to select this was 



from the NEA, another- organization of the Federal 

Goverhment wHicK^is hot getting -the funding ±t might 

bep^ble to usfe; its funding is not exactly in the 

same leagt^ ^3 .one nuclear c^ruiser. 

Tjne program, three teachers j carefully ; | 

' ^ r) 

selected from ten rural high schools. The principal^ 

had to come; v^^i^ important ^ Must be three teachets.^ 

not one ^ because ^ when' they come back and they get 

ihto the faculty room, it may go back to the Bdgtbn 

Red Sox and how. they are doings and that is always a 




matter of some concern in New England. 

The 'iprincipa 1, the three teachers, forty 
people, working- f'ogether with people^ like David^ 
Birdsohg to learh how to do thei.r work better. Mere 
is what thi^- kind of an institute does. 

It reinspires the faulty of a smadl 
schb9l, ahd^ih Maine- Have arty of you attended a 
faculty meeting of a pubiic high ^ch?5jpl tecently?^ 
♦ What are the characteristic? of many of ' 
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bur faculty irieetihgs in public 4iigh schools is that 
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we discuss small changes in the Bus schedule , when 

graduation can take piac%. whether or hot there have 
. ■ . \ . • " ,.^■- 

been some disciplinary problems lately, and whethe.r 

we are cpllectihg all the hot lunch money oh time. 



After forty tnMutes pi that / i^: you. are lucky ,^ you 
could go home , if ybu^ re oh the faculty. . ^ 

We have a faculty bf:§^high school, hbw^ 
ih Maine, a result of that prograA I just told 
you about^ agaih^ a rural high school, whdrt^ every 
faculty meeting gets tj^t stuff out of the way'iri^ 
fifteen minutes ih a very simple way, by using sorae ^ 



paper and getting it done. And theii t^ey go to 
requesting of the three teachers, and^now^ it is all 



.of the faculty i that, tlley preseht 'soineth:yhg of^^ 
significance, intellectual or other kthd^ of artietic 
interest to the facul^^^ 

^ Three examples :'b Last Christma^^sjus t ^ 

.H^efbre Christmas tifee , the music teacher presehied^ 



program of Elizabethan Madrigals . They iistined; they 
;discussed them and got some backgrouhd oh eac^h one. 

- _ __ ____ "S_ _! __ *' 

Does that tell somethihg about the quality of a 
faculty, the ^next day^ wh^h they come ih? 

^ ' ^ _ : 

A'aetbhd one that I ^ know is a^ short story 
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Ambrose Bierce , which was read in advance arid then > 

discussed by the faculty. This is a faculty made up 

■ '* . ' ■. " ■ ■ ■ 

of industrial arts teachers, ecohmi,<2|^ teachers, 

physical education teacheirs, social studies teachers^ 

et cetera,- et cetera, • - • 
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The third one^ the math teacher put oh a 
program called, "Ethics , Science, and the Computer.** 
I don't really have to say much more about that* 

- i end where I began. I d'd welcome 

Cornniissi oner Hbltoh's request for sortie specific 
suggestions. I hope mine are not so muhdarii in th^ 

sense that I am always seefcthg additional resources 

t _ 

for public education.. I suspect that that is about 
all that 1 will ever do, > prpfessionally ^ for the rest 
of my life'.. That is 

statement at the national levels frign the highest 

levels, in support of pubiijc education, and that^ of 

course, includes giifted arid talented. % 

Second, som^tnodest financial support so 

that thpsi exemplary programs which 1 have just cited 

can continue , hot necessarily in Maine , V7e certaihljr 

- : ■ ' 

have had^ wr shairej_ that Includes NEA, the National 

_ _._ .,_ . V y,>' _ _ ^ ■ . 

Science Foundation, 



T - - , ----- 

I urge a c-lear, passionate 



jause I w^ht' to make it clear 
\^ that wc^dbh't need to invent any nejw bureaucjracies to 
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accorhplish this. Ail o£ the pieces are in place. 
All the^ need is a little nurturing. 

i V If -that statement and that suppart ig , 

there, I \<?4ll not £ac^ the probi^in in the Legisiatvrfe 

. _ . < ■ . . . . 1..^ . _ ' ■ , <■ 

for the next bienniurri of Legislators saying, "The 
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Federal Government dopsn't really^ believe that 
gifted and talented amounts to much or they wbuldn * t llave 
folded it into some/thing called a Bloc kj^raht . Why 
should we continue to fund it under our State Aid 
^^^billj Mr. Commissioner?" \- 
The answer wbSld be easier if the Federal 



Government had M clear statement of ha tiohai. purpose. 



Finally, that construction^^f^the network 



is j&mpdirtaht . 
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; . There are my^ three suggestions. I hope 
pu might take a look at* a^* suggestion regarding 

texts i textbook^', materials, because tha€ is a v^ry 

- _ _ __ ___*>,_ 

serious concern in tBe public schdcLls 




/ 



Thahkjyou >y^ry mtich'^for the opportunj 
to make one of my.sp^^hes that I wQfked on in the 



par. (Prolonged applause.) - ^ 

Cdmmissibher BAKER* Thank you,* ebmmtssidfierV 
Raynolls , for your eloquence and emphasis • We. tiave , 
brie request to-make tb j^ou. Bo yoii^*^ 
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your car? (Laughter.) - 

Ly' ' . ■ : , 

Connect 3^4Jt - Prdgratnrnjri for the Gifted 

Commissioner BAI^R. We move how to the 
testimony from Connecticut, Connecticut Programming 
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for the Gifted, under the Chairmanship e>£-E»r. Scjodman 

Ms. JUNE K. GOODMAN. It is not fair to have 
to follow Mr. Fayholds. He says it all. 

Thank you for the VDoctbr^^ but I a?n hot. 
I am here as the Chairwoman of the State Board of 
Education of Connecticut, afl^with me are Hary Hurter 
Wolfe, who is Chair of the Oonnecticut State Task 
Force on Gifted and Talented, and William Vassaf,' 
State Director of Programs pn Gifted/arid Talented, 

We have aj^d with us as resource people: 
Joe Rehzulli , who spoTce"* this ■ mbr ding:, from the 
JJniversity of Connecticut^ and Rosalyn Jacovitz^ who 
is doing a. study on "talenied ;;ybuth in vocational 
t^hhical- schools . 

- _ : j _ __ ^J___ _ 

^ , * I am glad to be here as part pf t^is 

l^eam iS)£^experts in* regard^^to gifted and talehtfed. 
atti the non-expert member*^ I am part of that great 
American ins tituti^n , boards b£ lajr peopleYwhb stand 
between the* educators and the government. We ^ in 



A9 
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► - theory ^ te present thi^^ * 

' As a member of the Connecticut Board, I 
atri glad to say that educ^tibrt for the gifted and 
talented is a priority for that board fdr the whole ' 
•state. Year after ry^ar, we st^mit bills" for rnahdatior 



of funds to the Connecticut Legis lature for gifted 
and talehted and, year after year, we have been turnec 
down . . V 

f They are beginning to listen. We got some 
public hearings riDwj it doesn't just get blocked in 
the comtnittee; and we are going to persist. 

As the legi^slatibq now stands, the State 
will reimburse local districts for gifted and talehtec 
programs on a permissive basis. 10-76 reimburses^ 
on ah equity formula of 30 per cent to 7D per cent of 
the cost of a local program. Today ^ Connecticut is 
a leader in the field. ' ' 

We s^rve 15,000 children with programs 
that vary from a once-a-week special class to an 
integrated, program. We started with four programs 
that served 200 children in '66,^ and now there are 
152 State -approved programs • We have made a lot of 
progress s but we still have a long way to go. 

Oar program began in *66 seeded by Federal 

} 
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funds , The funds prtsv^tied the fun^ds for the s.alary 

*>■• ■ * * ■ . . .- 

of the eonsaitant for gifted and talehteS. We got 

$30,0Gl0'a year from Titjl^ V. We had worSsmSp^ and 

were able to do s otne s tudies to deve lop ylegis ia^ibn 

for gifted and talented. 

It was in 1967 that our exceptionality 

statute was passed, and that statute <^vers all 

exceptional chi Id re h 'from handicapped to gifted. 

Programs £or handicapped are mandated,^ 

V7hiie gifted and talented are permissive,^ 

Not only does the State Board of Educatiorf 

petition the Legislature, but ^s P^Xt of its commit 

meht to excellence and equity J it encourages local 

districts to be creative in developing programs, 

program models of excellence for the gifted and 

talented, which others will spell out for you. 

The Board provides a full-time professional 

staff member to assist school districts with 'their 

gifted arid talented programs. 

The *Board also encourages a clos^e- 

wbrking relationship with institutions of higher 

• learning ;and private n'on-profit organizations.^ to 

.bring 'th^ir resources and expertise to the fiublic 

schools . . 




"Fi^nsllv, the Soarc encourages tne 
artiruiati on and ccrrdinatior af a 11 " f f orts . 1 r 
C btinec.-ticur that equity and '.e>;cg lie nee rr.ay be 

brDi^ght.about: for the, gifted .and talented through a 
unified eff ort . V GorinecTicu t 's program is ti^rrif ic , 
by cornparisori,^ only;. The^e is a- '^lat missing and 
Federal dollars can tnaJce the difference. 

I 'note, in the Federal Handicapped Budget 

there is a listijig of Special Purpose Funds, which 

_ _ _ '■ 1 ^ _ ^ _ 

includes ^special ^tCidies , regional resource centers, 

irihbvatiori, and j^jeyelbpmeht , and such funds for 

gifted and tal^g^ted would provide supplementary 

services for research and staff) development, model 

prdgratn^ , pointing and di^sem"iria;tioh , .which : the 

states cannot aff or^J toda^. 

Finally, I would like to* state, as tnany 

of us have today ^ that the heeds of the gifted and 

talented are a national concern. These youngsters 

are a national resource. I know of rib bther country 

that gives such short-shrif E ^tb its^talented young- 

' * *■ 

sters, our future leaders, Nobel Prize winnet^jr- the 
EinstiBitJS, you can complete the list.. 

It is time, for national leadership in 
this area and na tiona 1 cbmrni trrfeht that ihc ludes dbllar^ 
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Ours Is '£ p:bbile dODulatibn. without .the ; 
na^^ional .coniern . there will be no equity.^ Many | 
ybungs*ters will be lost and the ability and talent 

---- ■ _-. V 

they represent. Thank you. - ^ ^ 

Mary Hunter Wolfe will speak next. 
Dr . MARY HUNTER WOIJE . If it is comf ortable 
for everybody, I would like to speak from here, if it 
is all right, be<j:ause I re^ly want, first of all, 
before I 'talk specifically to the problems of the > 
fask Force of which I am fortunate . enough to be 
Chairperson, about my bwh experiehce in gifted 
education. . ' 

1 had the really wonderful experience of 
coming from the private non-profit sector to develop 
two model programs, paid for by the Federal Govern- 

meht, one for the idehtif Icatibh of pptehtially 

; - _ _ / 

gifted students in Grades 7 through 9 in a ^substantially 

black populatibp j a support prdgrain\, where the 

^support, the idehtif ic^tion^ the work was the process 

itself. That lasted for* three years. 

: • I was again fortunate enough to get a 

second one for a ^Substantially Spanish culture-^'' 

oxiented group, again for 7 through 9 and for three 

i - 

t . , ^ ; 
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years 

Th^t was a ttiafvelous experience: I came 
to it. timid iy and witfi a great feeling df^^cohfidende 
that the proper tools to use were ^tp- go through the 
arts^, using the arts as the mechanism, n at fiecessSrilj 
f or the purpose of training^ professional artists , but 

to use theater arts becauae it brings fehetn tog;ether • 

_ _. ■_• .._ __" - ' _ __ ___ ' . 

all in one family and because it is also a socializing; 

3rt . . • '. ' ; ■ ■ ,■' 

^o that that combination of using: that ' 
as. a methodology was a wonderful experiment becSuse 
it gave me ah bppbrtuhity to do sorriethihg that I had 
longed to do all tny lif e > because it had been a seif- 
dlscovery for me that that is the fuhctibh" the 

Directcir, and I happen to have been a professional 

■ . /- ■ - - 

director for many years; And that is to elicit ^the 

performance and %t:b support it to its highest level of 

achievement. / \ 

And that is capable it i^s perfectly 
pbs^ble to translate those skills into general 
educaift^pi^ skills in many other fields and 

capacities in many other £a^,e Ids . . • 

In Connecticut , it is a very fortunate 
situatibh in many respects, though largely" anrealize 
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especially 'in the arts and humanities for gifted. 
yz. - * * We are fortuhite iil our legis la tian 
because it has the basic principles of equity, 
• required service to individual children, edubatidn 

' appropriate to individua 1 need$ , in th^ arts as part 

^ ^ ■__ _'_ , _ _ ^v* _ ' ~ 

of the core curriculum, or mahdatibn of special 

education, including the identification of gifted 

^ defined as being sought through the arts and humanitie 

^ ■ ' , •. 

Thtee years ago, our Ta sic Force was 

established as ah ihstrurnefttality . It was created 

■ * J 

under the leadership of Dr. Vassar and our present 

•» ■ ' • , ' _ • ^ 

ehair of the State Board of Educatibh, June Rodman ^ 

and Commissioner Mark Shedd, the purpose to provide 

•-• •■■ _ ■■ ■ — I ' _ ' _ 

> \7ehicle for the discusstbh ^^fid dissemihatibh among 

prbfessiohais in the field ^ teachers and administratoi s , 

_ _■ __ ^ ___ _ _ 

lay persons of influence and special skills among the 



general public and, also, to elicit their concerns . ' 

The TasJj^Foxce make-up is essentiially as 
follows: Business and industry is represehted^, , 
prof essi orials in terms of trained teache.rs and 
administrators, then professionals in the general 
public, with special skills in counseling, early 
xhildhdbd, artist^^ scientists, legislative speciaiistjs-^ 
and those were selected by appointment and by self- 
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hbrriihati bh ; . . ' ' 

I This bbdy , cbhdueted quibe; informa tiy , J 
has been gathering its stre^sgth f or thfe'e years , but | 
we find, that we face certain very specific concerns ^ 
and those aire the things that^;! want particularly to 
share with you today. 

We have to define our priority issues.' 
We want to promote excellence in ed^aTiT&rr-atqbng t^ 



gifted and talented ; . in the hope that a great deal 
of that will rub off oti thfe general fielSl of education 
because it is a model, and we do f irid ,^ in mjahy 
instances, that where a gifted program is ' really , 
functioning in a particular school population, it 
'does rtib off oh the teachera- on the parents, and on 
the. administration. So that such a program can really 
he a- |fiaring de^7^ce in' bpe rating excellence in general 
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educatibn as well. 

We effect . our linage t:9'p;iCKid i 



particular, the ac.^usation of elitism, through such 



organizati^ons as regional service centers, the State 
Department of Education,, itself, and- in the various 



professional and lay advocacvS^^roups in the fields of 
the arts i ttie sciences ^ and the l:\umahities. 

- - - - - ■ - ■ j 

The Connec ticut A^|p:ates ; Ci tizens/ 
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Advocacy for Gifted Education -- and i must say that 
i tend to mix the two itron^diate'iy > 'and \1 hope I can 
leave this as a message._iJiat they are an essentSial 
part of gifted education; 1 put this in as a second 

t 

uhderlihihg becaus^, when you look statistically, the\^ 

bulk of the edud^tiDiris for the acadetnically gifted, 

and the process of t^ing to find and support gifted 

ii> fihe afts ahd the humanities is only just beginning, 
other 

i bur/purpose is to/-encourage< educational 

xeseaxch in a pursuit of excellence ^ for jail of the 
^ gifted, arid talen^ed^ and to lay the basis for puccess 
-^fui programs for the demonstrate^ gifted. A constant 
search for potentially gifted' students mustT.be 
maintained to equalize opportunities for both rtaral 
and urban minorities • This isi ah extremely important 
pbirit in a state like ^Cbffnfec ticut because- of the 



weerith of opportunities that exist in stite, both in / 
terms^of the general popu]^ti on having a strong 
cdmmittnent to excellence, t^ professioriai work in the 
arts, to a high degree of repiesejitation in all the 
professions, and theh^ on the other hand^ areas of 
'extreite poverty;, of urban decay, of really dire heed 
in terms of .mthbritty populati6hs. ^ 

We also confcain^im the state rural 



7^ 
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. - ? - .... .. 

sitaatibhs v?hich aire extraordinarily remote and that . 
s.hare in niany relpeet^ the satne needs as urban 
minorities, because their hdrizbhs are low, the models 
are few. It seems hard to say that^heh the distance 
are not so great as in the^ State of Maine, but it is 
true. The isolation in the rural cemimidni ties and 4 
within urban rieighbdrhdbds produces vf'ry similar . lacks 

_ , . ^ ■ ■ . " 

and very simi lar - tensions . 

Jr \ So that the bppbrtuhity in sort of almost 
like a^ laboratory situation to work at the basic needs 
of gifted education is certainly provided in the 

- - ■ ' 7 . 

State of (Zdnhec ticUt . And myself^, and-^ the programj 

%f _ _ --^ - 

that '^I am interested in are certainly a wonderful 

i . ^- - ■ - ' ^ - - 

illustration of what Federal' funds can do. Those 




programs would not have ' beer? achieved wi^ttyjut Federal 
f landing. ^ : — 



8 

^ - 



_. ^ , And to my interpretation ^ that funding 

f*- ' ■■ • , 

"came because of c^fencexn in regai:d to equity and in 

I' 

regard to taking care of neglected populations ci£ the 
^^gfeed.. . < . 

: * One thing that occurred to me during ^bne 
* of the resyllyf ab^ orbing speeches this mbrhi-hg was the 
^ . ;/ aomeone ito do a, study on why it is that the^ 
g^^t^^enitis'eS-^-^ a*!! fields of. endeavor always had 
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some department: i a' their g:5bw_^^;tn their persona litie^ 
.arid in th^ir" ways to sp^lnd theR^:^me ■ tha-t^was devotedj 
to the a^s . I think that partnership^ is duetto the 
fact thait^^the arts offer process ,^ an actual living 



.1 



experience, dh^liiAp with tttate rials, that are resistant 
solving problems' in pealing with those materials, 
adjusting to them, ma king" them work for you , and 

: ; • ^ ' ' ■ . 

moving smoothly through conceptualization from one 

, ^ ■ : _ . _ _ - « • ' . . - - - - 

media to another. And that process through which 
artisfe work is a commonplace to thetn, and it tjf/ 
f requenc^^missing in a great^deal of education and 
I desperately needed for the ^deve ldprnen_t of gifted ♦ 
children. Thank you. (Applause.) * 

eoiSnissibher BA^R. Thank you ^>bth very 
warmly, and the. Connecticut group has sha^i^d their 



np rog r am so tliat we would lia v e a f ex ^ r-trtrnutes^-f^ 

discussion, 

^; Dr. WILLIAM G. VASSAR. % think we had a 

mistake in the program. We teve corrected' that with 
Mol|4,e. We were supposed tip have three people on. 

, We 3U*st have a' short statement to make 
relative to the different kinds of things we thought 
the Cbmmi^sipil ,wduld be "interested in, some models 
for excellence. 



1 
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When one can take an ci Id Nike site and 



some Federal money and seme Stati? money and some 
private money and turn it from a^^thing o£ destructi 



on 



to a center* of Iris truatibn ^ you i^pw«, Corinec ticut 
nev^r had W^s tinghouse winner beforj, and there is 
' a young man ^^fcting^ i±^t h^e bri t)iis campus at 
Harvard who won^e West£righou^e award\twb years ago 

5 _ __ : __ _^ ^_ .^.^ 

because of some bf-^the ktncis of things that* are * 
happening at Talcbtt Hpuritairi Sci^ce ^eriter ihoAvbn^ 
which many of you from the New England area and other 

'places have visited. ^ - ^ ; 

This is an oppprtunity^^for kids frdm^all 
over^the state to go and study things l:ltce chrbnd- 
biology , arid, to get iritd computer scierice^ to get 
really hands on kinds of information in the sciencesi^ 

—and- in th e math e matic s are as-, It is truly, iri arid 



of itself, a terrific mode 1 for exce Hence . 

We also took over an bid synagogue in. 
New Haven, 'it serves as ap eighteeri school district 
Regional Service (f^nter for the talented ih the arts ^ 
We really disagreed a little bit with New York in' _^ 
terms of havirig a cOTiplet^ high school' like you see 
on ''Fame". Ours is based on the idea of the yourig-^ 
sters matntairiingtheir status iri their home high 
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^. schools and* spending half day ^ every d^^ of the ^ 



week in tlje Center in the craft areas with their 



ii* peers in' the arts, areas. 

• s ' ■ ■. V _ ' _ ____ _ _ _ __ _ _ 

r.' . So, agairij we look to this as a model 

of exeeiience in the arts i " So, we are not only . 

cshcerhed about the acadetttic are^s^ I w§.s talking.^ ^ 

: : " _ ____ : ■ : .'C . U^^-^i/^ ^ ■ 

to Dave Fejldtnan a^jout thpLa-^-- '^bat £1^a aiS^tJp 'tfee^^ 



arts sj24tes" iH ph^ 

c bu n t r^ '^v^rSl 'a specifrc 'def|nitlo^ to v^aUe care of 
demoristrated and potential abiittfy' in extraordinary, ' 
learhihg ability, and, ^Isd^ in -puts tanding and 

___ _ y -i ■ 

talented creative arts. 
i . 



We talk abbut^defal funds ^rf^ we have 
■ • ** * " * /\ 

certainly I taken adv&ntage of ' those' over the yrars^ 
atid had the bpportuhtty* at- one time to\do some wc 



with senator Javits_in developing chose bitls": And — 
we would be without these little fodders that we> can 
send* out to the mother of a pre-schooler who yells out 
like I was talking -about to Conniej-vStee le at lunch- y 
time . i^nd we pho^e calis . Joe Renzutli has 

the ^^me kind of phone calls at the University. What 
happens when a mother calls you on- the phone and says, 
*^^y daughter is reading the New York T^mes and she is 
only eighteen months old." * 



Bdrt Reporting Associates 



sue- ccllei 1 i^sii 



-5 



8 
9 

m 
■ IV 

- 12 
13 

;14 
15 



17 
18, 
19 
29 

21- 
22 
23 
24 



or cynxczsS ;3. ^^crc:: The sec one -tiSe , the 

wrote', and you. could see t^e sincerity in her^letter. 

And we ^ent^ her to Al S,olnik, and you 
■ 1- . ^ 

should all be familtar with Dr, Solnik at thi Yale f 

Ctjlld Study Center , ar^^^^ - . 

. "I ' , . t'^ 1 _:■ _ ^ _ _ 

• We sent S^t to Al to be. evaluated by his 

- ' . ,*< 

■ . ■ . _ 1- 

team and we' truly f btmd ^ her to be gifted-'g't a 'very' 

early age . -^ynd we are u^.overihg more and more 

these today. ' /^'x - \ 

And so^ we ''say to t^e Commis^^i:^^!^ you 

read -^Great Expectations'*, whi^fi talked about che^ 

baby * bjaflSB^V now inheriting in ou^r gchddls^ in 

--W"'^ - - -- --- ^ — •- . ^ 

Connecticdt 'and- throughout the country , ^ss^^t;he ' 

territfeiies , we are how getting the s bhs 'andl daughters 

1 ' 



,1' 



d^ tfte baby boMi. :Evfen thiDUgh the ^tooom generation 
itself did not cpnnect, their generation is going to 
connect because we are getting the calls bh the 

' v . ' _ : _^ _. . .. : 

phones sayings "Hey ^ have bright kids. What are 
yot} going do, for «s?y 

■And I thinks when people talk liike Dr. 
Steele talked about certain kinds of parentfeg, these 
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are the kinds of things we are looking foj^ 



we 



are looki'^ng into United Technology and other Icinds of 
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places tb;t.r5* to drag rnoney_t>ut to get Sbme research 

:;_ , . . ■ • . . V , :.: . .:; 

r-c;-..-«;. We sorely need research and deve lapttiBtit . Evetv 
though ■ have erystaliized a iar^e number . of ^"rogramg 



good programs in our s tate , like ma ri^ other statues, we 
need that kind of support money\ to carry on and bring 
these mboels about. ^ 

>^ . ,1 , think we*/a re one of the few states in 
this country -•^an^ i know this sbuhds'lparbchiai 



ERIC 



few^ states and, when 
Moil^e. caiied us and asked us to talk t& organization^ 



but I tteink we^ are one of 

■ ^ ^ , •-■ ■ * 

... . - . ^ ■ ^- • , - ^ _ - _ 

how 'do you devel9pt ah brgffmzation t|iat will take the 

thieoretical framework from the institution of higher 

learning level and bring it down to a praeticai level 

SO tl^^'^ti^ public 'khDw^ is going oh and the 

public schools know what i^l going on^ I think we have 

don e thi S i/ 



. * You beard iSr. Renzulli talk this morning 

as we like to caithxS^ Joe. - As Joe did at>the 
University with hig very exce lien t gr^^ 
' took and developed tfiappar^^ I am riot 

" - - ■ - I,.: -- s,-',.-- - ' __r' _ -- - ^ - 

here to sell Joe s tnoSei. '^I^am fierce to tell you that 
we re.^arched -that model with hirri for four.br five 
years, and his students. I am saying it is another 
Vbptibri that bur distfi^U^s can u^e , ^nd we made it to 




1^ 
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thj^ State Board; erid to our policymakers , and had 
their support. And they saici to us , '*Hey, it Iboks 
good. Go ahead; with it . And this year, they said 
it is good enough so that We can t^ke the legal 
services people, we made the arrangements with thg 



-Assistant^tt orney General to get a ruling, and now 
we ^ave broadened our concept to ihcjtud^ certain 
aspept^^ of this KDlt^ model. 

Again, we* we redone of the first st^es 

, .-■■'■".'--> - ^•' ■■^^ ■ - . - - 

to go iht>o handicapped gif^ted. Som^cjpe talkeci this 
•mor.rfing about IQfe. I hatq IQs>. Some;dQe aSk^^tne ^ 



_ _ *7 _ _ 



% 



t.do' ypu- think ^Hout ,iQs? 



1 saidi "I thirtk. they are ifiteresting, * 



think they are- goQ^ for what the^ dq.^ 
you have to know the limitation of /a 




And I happened to ask /^Tll^^gtaduate 
student at the School ^of Eaucatibn which happeSed .to 
bef in andthei: state, I said ^ "By th^way, ^re you a 



graduat^^tudent in the School of Ed? 

He was against them^ by ^he\way; it' was 
during, thfe hippie generation. And h^'said^ "Yes, I 



am violently opposed . " ^ 

J^id ^ by the way 



, whl^^i 



s the cut 'sc^re 



in the Miller's Analogy in the Schob,l of Education 
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that you now attend?^' 

. » ..... 

. : . End of argument. ^ ^ j 

^ - • * . i 

* ^bkayv Labeling, Hey, we have been labeled 

since we were in the crib. I was labeled as a ''pi^eethi 
i was labeled as a ''^^jdck.'' I was labeled as a :^dot- 
bali player who had .hiif a brain. Okay? 

» - I am la:be led ^as~ a Kiwahiah ox as a 
Rotarian. We label ^very single day of the week. 

Now, ladies and gentletneri, I ask you, 
what is wrong with labeling when it is paft of the 
American way pf life? We label every day of the week 
' / go tb^eirtaih c duhtry 

golf. ¥du are lalj^ed. If you are a part-time* 

'_ •_ _ ' 

member , , you are labeled; you can only play here at 

■ - ' ■ - _ " _ _ . " • ifc ^ ' . - ^ 

certain times. This happ ens every aay of. our lives. 



I see- nothing, wrong with using the label 
of gifted and talented youngster^ . , 

All we w^ted to say is, that we are , 
breaking barriers every day. Sitting to my left. 



Rosalyn Jacbvitz is with us this year under a special 
contract. We^^lt a great need, since we run our 
vbcM'iional technical schools, our 17 vocational 
'technical schddls in the Departtment; we feel a great 
•.J rie^d to sdTeen and. identify youhgst^iis in the shop * 

;.. ..^ ^ ■ . ' . 
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f ' ;. areas, hot in. the academic-areas, ±h che shop areasj 
to find some fciiid of screening ;and identification ! 

■ - • ■ : I 

criteria, so that we can better meet the needs^ o£ j 

youngster^ in those vocational technical schools. 

Sornebne was quoting I :forget whom 

this tnornlhg frbtn Gardner on Excellence aBout- plumbers 

ahd philosophers. Well, we are reidy" to start "deajLihg 

with .those plumbers so thit we don't have some b£ the 

leaks in eohhecticat any Sorc» * • 

, And the thing is that what we would like 

to say is that we have tried hard for 15 or 17 years 

to become a program of excel le,hce . We haven't reachec 

that goal yet. We may never reach^it, but we are 

a Iv/ays aspiring to it.' 

.1 want to pay very definite homage to the 



tretoendous :,ci3opBir^tiori --^ i art hbt ^s^a^^ it because 

■ ■ > ' . . ■ 

they a re Here | dbh \ t-' ha ve^^^j^ c^^ y oq< d on ' t 

have to say anytjiing ^bout^anybody b&t,: |5^hep^y 
have an advocate like the Ghadfbi of the Bp^rd, and 

you talk about the lady who was a director on ^ 

__ ^ ' _• * - _• __ _ \ ^ 
BtDadway I night let you in on a littie /secret 

/-^ '^ ■ _ _ - - 

about a very wonderful person today for all of you in 

the audience. She directed Mary Martin in "Peter Pan 



She was Marge- on Easy Aces f or a number of years 



on 
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radio, for those older folk. She has done everything.} 

She is known as the Grande Dame of the arts in 

* ' * • 

Gohhecticut. And- I will tell you, without her suppbrtj', 
we wouldn't go anjrwhere ^ without this support over 
here . 

Also, the cooper^ ti oh with the Uriiversity 
of Connecticut i This is where we take the theory and 
put it into practice. We work together , we^ ednttnue 
to work together. We differ philosophically at times 
but, one time, whep we had a certain Director of the 
Office* of Gifted and Talented, she made a visit to , 

the State of Connecticut and she said to us , "Yt>u kriois 

/ ■ ■ . ■ ^ ■' ■ 

i don't find any dirty laundry" about Cohhec ticdt • "j^; 

And I said^ "That's rights because we was 
it at home." v 



That is what I am saying to you today as 
members of the'pinel. We are looking, for ancillary 
assistance, just as- ^iin Gallagher said. 1 wOh-C 
repeat i^hat Jim said this morriihg^ but we need that- 
R and D, we need thait teacher training; these are 
the , extra tkhds bf.jthihgs that' the Legislature will 
not fund. t«t are putting from seven to nine million 
dollars in state ^hd local money into the third 
smallest state in the Uhibh^ into gifted programs. 



■J-., r.-'^t- 
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1 


We feei that the extra. S3b miilibri that J"irn taTfci>H t-rS 


• 


2 


and the Gommissi bher from Maine talked to six , arid I 


r 


• • 

3 


will buv sixi i£ we cah^t <?pt th4T*t^"\7 wi 1 1 Hm-w en^v 


• 


4 


Bu t we np p d tha t ki nd ' nf p v ra mnrip sr ■ T ^ h» c ttta 




5 


the difference* * . 




6 


It has made the dif ferenc© in th^s^ 




' 1 


^- publicatibhs that we can send to parents, to make 




8 : 


» thetti Understand what thev can do wi tfi >hpir voiinoei-oris 




9 ' 


* • Wb have twelve to fniirtPPii d'f^fpT'pnt" 




10 


publications, and people a'lrduirid different barts'of the 




11- 


bountirv sav'- **How do vou Jdb it?** * ^ * - /v 




12 


*■ " . - - rjp riiYf it" ITp Hp T^n 1 -i^iinHc! " tJia t\r\ 




'13 


■ -' - - - • - - * ■ . • . ' .■' 

I nnt^PT" H f> 1 till t^h P'pHpt^I "fiinHc nVS^oee flt^^ja^ a 
^ ^ V X b_ W4> JLtfucxcix xuLivis.j. uiix^ss we o i^CCl^ ct 




14 






15 


But the bbint is that wp^ atp v'erv hannv . 


- 


16 


. as a panel, Ydu might want to- address Dr. -Renzulli 




17 


and \t4xs • J^covitz on specifics with t:he State . They 




18 


are oUr 3^soi!Hcce people. Thev are the bebble^ that wp? 




19 


turn to arid 'we really appreciate v our ha vine 'us with 






you; tpqay. ^tnank. you. 




21 


* . "- " . - -- - 

Codlmissi oner BA^R. Thank" vbu qir- We still 




22 


_ ■ " ' , -■■■-1 ^ 

would have time -for any queries from the -G»ommission 




23 


about this *very challenging program tHat they have* 

- , i " » 

' - t ' - .'t 




24 ' 


•V" . ;_ _ ^ . . ' 

undertaken. : ^ V ' ' . 

■ ■ • ■■ i ■ • ; * 
• • - . ' * " ■ , 

^ . CI i 1 oTf OcDriDTiKin Acse^^f^^cOK 
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_ __ __ __• 

; ■• eomhiissioner HOtrON: As a point ;of inf ormatior^, 

you spq,Re of the ' difficulty of fuhdihg, is there a.' \ 

publication or something which exists as an* underground 

docurnSrit circulated among pe op ie--' like yours e Ive^ which 

■ _ . - - - - _ -- - - _ " - - 

is a guide to funding for the gifted, I^kndw*that 

one can buy the Whole Earth Catalogue /for almost' any 

subject whatever i but it occijrs to the that, when it 

comes to supporting "our gifted children and helping 

mothers who fifid that their children need some ' 

attehtibh in that fie Id , I*doh ' t know where t^T send 

them .I T 

Now, maybe -that exists If . not , w$ bugh^; 
-to rgally, commission it . : ' ' - / 

• * Dr. VASSAR. Well, obviodsly, ydu khow^, ijice 
any administrative strxicture , and especia lly a. state 
department or a ibcai school district, there is 
informal structure ahd.^ the ;^brnial^ struck Obvibusly, 
we are in a- former setting today, as we are when we 

' ' • ' ' - ' ■ ' m \ 

go be£ore/a Senate Subeommittee br a House Subcommittee 
in Washington. But I would be more than happy to talt< 
to individual members about the inf orma 1 j|tructure 
tjimt we utilize to provide ;f!bbse services.. 

>I5j:;. WOLFE . that^aouifidjS ^ some kind of 



Mafia operation. ^> i^vv * ^ 
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• Well^ we have one fortunate thing in 
Connecticut because there is a very powerful industry 
hea.aed by United- Technology . And, "when they buy 
spacg in a Hartford h€Ws.paper -talking_, about the fact 
that, in high tec hn oology , you need 

experiences; the it I thihk' we have '^gpt some, shall we 
Bay y undercover su^p-prt:. , - 

eoirmtissiofe S&EroK^ ther:e ; is a ' grojjp of 

ints' to get into thi^|i.elxi 




and needs f unding^ |t^' a-s you have pbinjt^dj out^. ,t^ ' 
Federal fundihg is v#y>Xow- ncjt^r, ' that/m^gh^v.-change 



but i for the time beiftg^-- they^ migh^iiay^- . to turn to 

private or corporate funding, is thetrte . a.;way in which 

■ . • ■.• ■ - ■ ' ' - - V 

you can start other groups like yourself "by giving 

them,i=a hajid up and"; giVihg them a handout, aa-itwere, 

p^icha ps a \e t of s he e ts-," a s ' a; s ta r t e r ? 

Dr. WdtFE. 1 think, you are presenting us with 

a very^ good challenge . We have individual bits; of* 

tnaterial here and there anH our Task Force-- Jhould 

■ • - — -- 

put such k paper together. Thank you. 

Chairman GARDNER. We don't have time , I am' 

afraid, to<>invite.a response today, but perhapi|^ y oij 

■ \ _ _ 

might be kind enough^ one of you, to respond 
writing to this question, if you are disposed to '%o sb. 
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Gonnecc^ut obvi^pusly enjoys a leading" 

_-- - _ _ 

position in the country with respect^ to efforts in; ' - 
this area of ' our/educaJ^Dna4 ende^vot. Why- is^hat ? V <^ 
l^t, there about eohhectic^ that permits you, to 
aci?X)K?piS:5h this? . ; 

Dr. WdLFE.^ Well,, it isn't i^ct^he w£ter, I 
assure you. ' ( ^- ' • 



Chairman GARDNER. Or in 



tte air, I presume 




Dr. ^OWE. ThSt :is vright. The air:_comes ' 
. mostly ftotrr New York. ^ ' •/ 

' ■_ \ '^'K " ^ ' r ^ - 

Chairman GARDNER. To the extent that* y6u \ 

could prbv3.de us with a profile o£ those^thiftgs ttot 

' ■ * J '-^ ^ • 

you tend to thiiik may be unique,'* as against th'ose . 

that tend to be less unique, in ways that would^^e 

helpful^ tb us to Understand what^'is bccurri^ig^htefe v' 

^ . ' . ' 

^ iSLnd what- might 4be transmittable elsewhere we 
clearly appreciate receiving -^His . ' : ^ 

Dr. "VASSAR. Since, the World Seri^s^' begins 

... ..^ .. ------- " _ _.' ■ ■ 

again tonight, take yourself back fhree o^r'^our Ji^ears 

ago to Willie Stargill and the Pittsburgh Pirates , ^ > 

' • ■ • » - - r 

when he went ajong with that song, ''We At^ a^i*FamiJy'^'\ 
And I think this is what it is iii Connecticufci' i ' * 

think it is everyone working together, the advocacy 

■ ■ , - . ' - W : 

groups, tHe diversity, the State Departtne!.n^"', the^ 
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* fBpard, the Task Force. And we aie smell ehbugh to 
Keep it a rathei: Cohesive group a^" we are stria 11 
enough that we are able to get ^out and visit schools 

•and work with school districts to dievelbp- these 

- ■ ■ ' 

prbgratTis ^ and we' wpuld be more than happy to^'deve lop 
^/•.^^a ^aper oh that sutj^ct'to seh^^o you.^ , 
5^^^ Cbrntnissi-arier .FOSTE,k. ' *I .^m ^l,ad you are gbi-pg' 

to address that' problem in your paper, six* t|ou]^ ^ 
i yoLT^add a section as tbiwhat appear to be 'i)bjec &*oris 
v.to g'^ing the Blbcfe Grant rbufre as opposed; to eartiSfke'd 
^ ' £up4^^^^^^^''^^^ taien'^ed?' ^ ; 

■ * ^ Dr i?*'li?OEFEv • Wfe would be very glad to, because 
.i<^e have very :^trong feelings on that . C ^ t 5 V ^ , 



■ •• ■ eo^issfoner-^FBSISR. 'Shank y:a^-. l'^ :^ ' v' ' 

' - • -, : - - - k' ' . 

'Dr . !5W0LFE . As you have altes^d^^ gathefced 

, . :t'-^- . L . -_L. . . " I \ ♦ 

Commissioner;, BACKER.* ' Thank' you , eommi'^A&i'ondr 

J^^stex, and— thanks to bur cblleagues from Cbhhecticut 




Education fbr;-.^the Gift^ j^^gw York Sl:at^ 

. - Cbrhrriissibher 'BAKER. ^ We move to New York with 
Paul RegETi^r, Assistant to the Deputy eammi^sioner 
f or^ iementaty ^ Sec ondary.^^^Td_Cop Educatibh, 
speakihg bh behalf of Mr. Gordon Aittbacrh. 

r Mr . FAUt REG^ER. My name is .Pa'ul Regnier/^ 



1' 

9 



Burt Ref^drtinq A^sacii^EB 

4 



1^ 



am Assistant to the Deputy Contmisisioner for Element afy(^ 
Secondary and Cbhtihuirig Edueatibn; and i am here 
^representing Gordon Ainback^ Cdmrhissibher of Educatibh 



-tor the State of -New York; 



thought ^ was coming alone, , but 
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'Emyln Grrg||;th, a member of the^New York St^fce Board 
. |; of Regents, Chairman of tS^^^^ents * Cdtttinitte^ on 

. Elementary and secondary Education, who is in Boston 

^ - '---^-i- -- - . .'_ _ 

- to attei^'d the meeting of the Natiohal Assbciatibh of 

^ _ ^__r^' ■ s' _.. _ V_ •_ ^ - ^ ^ ■ _ _ _ 

y^^ ^ate Bpaj*^^ of Edtic^tipri^ ^ha^' managed' to break iway 

^ .• - -■- ■ .- - _ _ ' _ _ _ _ 

, ^nd j^proe^tb he^P' represent New Ybr:fc State, and 

I '/h;a^; biqattg&^^^^t^^ Harriet Halloy the Montana 

5%' ; Board '■o3^''a(auc at ibh. 

' ^ ■ Jt ■ 

• ' GoinmissiDh«^ JttiUaaQ^ I 



am^gbihg tb read. 



think really kind . 
of \s4aiiss up. or 2rt» le*ast. .dealB withmAjiy of the - issues 

here 



i he atd raised t 

siil^ .^t^30 this^lbrhi!^|f . • 



.Tnis statement is succinct 



Z w4.ll .i^l^^ it<|andr there are q^stiblri^^i^dm''^^^ 

•I'-- - - • ^ ^ ' ' ' X> 

members of ^the'^^ommissibh afterward, I wilt- tx^ tro 

deal witli^iose. ^ 




is short * 



ft dr ive to provide 's"pi6i^^i'^^*^gf^^ 
/educating^ gifted and talent^d^tudeht^ is gaik^ 

■ • '* * 

, Burt RepoF^^lNG ABBdciAres 

; • , ' ■• 
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mDmehtum throughout the riatibh-. Qur State • i'S^ a -part 
of that movement as i ndit:g'^^ Legis la tiy# action 
last year to appropriate State funds ^eartnarke'd for 

.s^(?^ programs to all schob^ difs trie ts-.. % ^ 

Advances in this educatiori of qisadv^ri 

and handicapped children ha\7e t:^ught;::as vaiaafale 



lessons. Prpvi^lng a -challenge to children whb;,iiave 
different capaciies and opportunities requires 
additional resources and special clais arraigeme^s . 
To challenge gifted and talented children also V* 
requires programs and services that are different frotii 
those for most students. v - ' 

While prbgfams/lor* gifted and talented 



students may be different, they must be developed; and^^ 



implemented as integral parts of a school's entire 



^ ■ ■ 



academic and artistic program. Such programs should 
help Im^o^ve^ the quality of acadg*mic and artistic 
s(ogra^ £o|^ students of ali'ability levels." Program's 



?.;:>giEted and talented ought* to meet 



the f Dl^c?Cl7i^1g .criteria; 



1. The program identifies ^students who 



are ;e specially .able i^^^^^ dp-sciplines P^jpi^ 

artistic, ^elds/. Ideficif ica.tion methoflfe jsiust be 



suffi&i^nt to fi^a^xti^^djreh^ f raci&-^^SQB\fi^^ 
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mi^irities .and frptn .de Reived s ocid-ecbnbmie eircum- 
stancefe who have, high potential in academic and 
a*tistrc fields/'^ 

^ 2. The^ program is more intellectually 

. ' _ - - ■ ' ^" _ - - _ - - 0: 

and/or artistically serious arid rigorous than would 
otfierwise be dffetred to these students in regular 
classes. The; greater effectiveness may be in the 
fo^ of A^ider ^eadth or strbriger depth of knowledge 
or ' uriders tahding .or more s op^dis ticated levels of 
critical thinking ^ . \ 



3> Scholars of acadetnic 



an4. 



those recognized as experts in the ^riou^ ^arts l)y 

prbfessiohal practitioners sfltiou Id . prepare the courses 

'_ ' . '■ _ > - . __ - ^ 

of iristructio^ f or th? gi£ted and. talehtisd^and ^valuap 

their effectiveness.* 

4. ,CQ^^rs«s of study .for gifted and \ 



p>^.fv";r talented s.tudents^^hould swerve , as models for colrses 
f or all students . Their- should^ provide an opportunity 
bi; experimentatioxi^and demons tra ti bn bf content arid 



' t^ which can; be adapted to other courses. 

"~^7\^^^ 'in Sew Jf^rk State ^ '\CDmmencing with 

^ " ' ^80>;^1 'school ^ar. x^th^ State fcegislatur^ authorized 



r 



I" ' r i fanding to he^ i^l^ school districts to ^eet the 




educational needJ .ot gifted and talentpd students 
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While the total arrictunt of ^mdhey allocated is limited'^, 
it does authorize all*. school districts to assess 
their needs and begi'^ program development. 

\^ For' the 198%S3 school. ,y^ear ^ this State 

^egislature empowered the State Education Department 
t^^help districts in the f oil bwi rig, ways : 

. Providing information to 'school districts 



ab(^^/ deve-lbpmervfc of programs , currSs^CMum resources 
istructional procedures ^rid strat^^^s to identify 
,atlS encourage gif ted^_pupi'is . 

\. P!t:bviding techfiiqal a^lsistaiice and ±n-_ 
'^^^J^ice education f^Dr teachers 4nH adth^nistrato^r^^ . 




• 1^ Maibtaihing a reebrcf: of 'avai lable programs 
^ DeveJf(5p^ng an^ di^t^ributing a handbook 

' ^ ^ «- ' 5 >^ ^ 



pupi Is 



Estabj^li siting prbcfduieS; po evaluate the 

3f 



qua4i£y apid eduSational ^'f f ec-ti5?enes& of programs 
for gif ted :^pi.^i/' ■ 1 / : 

: , ■■•-1 V ; > Js-..-. ■- 
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f ' * We thfify^ap^b^ to - 

help the State Educjiiatzon Department d&^e lop ^olicies^ • 
'. and p-rbcedures fbiT; prpyiding education to the gtfted 

• ' . ; _ ... " .... «^ . ^ - 

and talented throughout the Sfate. , 



J - Many New York State school districts are 
spen(5ing -their own funds to de\7elbF^^w programs for 
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•gifted and talented s tudents j vSii'^e ;bther districts 
ire using . their 'owp' funds to tnai^n^tain offerings that 
were previously funded by the Federal govermt^.pt.; 
Local interest in edueatibh of the. gifted'' is ||:^gh, 
but hpw long can we' anticipate schdol districts will, 
persist in their e£^orts , as resources eShtinue - to v 



decline, arid other pressures on the local 



increase 



A number of problems heed 'to be addressed. 



to >tn^rove the education of gifted and talented 
'SfcudSsSfeiri '^The Federal gbv^rnmenjt mus t support this 
work tzyirough reseaifch and analysis. Fideral actiojis 
.should inci^de': ' * ^ : \ 

L. (Research tp develbpt better ways\ of v 
idejnt^fying gff.ted antl . lialertted sto ThiY^iS . 

esped^a^ty tr^ in. r? lotion- to several groups which 

arer uijder-reprea^nter^ W prfes^ht in, programs for the 

■'. ■ ^ii. ■ _. 

ide 



gif tei/and talented. J these gifpups^nc 



3.y- 



:4 



diis advantaged students mi groUps.^!^^^^ 
diffe rent;; ^Students and hlsndic^ped stuae^ts . ^ ^ 

, 2. ^* Sponsoring pre pa ration' ^'f appropriate 



curricula* for gifted and jtalehted -iteidents . 





V 3 , <tlderftif]ft(ilg ways to en^i^wre that _ , . 

gtriacticrrf gifted' arid ta letlted , gtii<j€^n^% 



77 



\ 
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■ " ' ^- ■ ! 

_?"/r _ _ ~" "" V! 

help 'improve courses of ihstructibh for all students. L.: 

4. Support the training of teachers of | 
th^ gifted and talented. ; 

5. Disseminating information about 
apprc^riat^^gograms for ttje gifted and talented, 

xtfese problems can be solved, but the 

^ _ _ _ i -_ - - _ _ > - - * 

resources available to the separate^schodl districts 

and state education agencies a^' not sufficient nor 

are they adequately aggregated'V^c^^^this effort. The 

-- - - •_ - ^ ■ : '-'^ -- • ' 

Federal" goverisnent ^s an appri^priate role here 't^o' , 
ensure extra efforts for high-quality elementary and 
secondary e ducat idri for the gifted and talented^* As 

J J _ ' _ " ._ - _ _ _ _ ^_ r., 

part of your report on excellence in education, .! 
hope you will stress the hiedHf or this national 
commitment. /Thar?k^'^^u. ' ' ^ 

I believe we have some time. -^ret>there 
questions from anyone? 

^ Commissioner BAI^R. Think,you. We will be; 



glad tp^ hava ah3r^ecial items, but we ta^lso take very 



Awatiflly^pur propD^als Wid we will foll^^ those up-^as 



J? ' well. 



> 



Commis&ibner MARST{)N. Mr. Gha airman I 



'^ask a questiork please?^ If it is not appropriate at 

■ -. ^ ' -'^ :^V-' ^ " r ^ ' " ■ * * -I 

this mjpmept i^to answer question, could you send the 
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Ctnrimissidn and to^tnyself some of your materialman 
your -evalua^ibrt of y opr gif ted^^pgram relate 
to eoptinuity across school 'dirstricts, and' as they 
relate. -to improvetjpent^ 'fi>r th|^ student? f wotiid ,br 
v§ry interes ted in thS4 . ev4:luatiop, ^ .z^'^; 

Mr, jRJi;^IirK^^^ of all the aspects 





^^^''kn^ 1 "thtnk-you are' probably aware 
;^tibri is a nidst difficult one «and on^ 



7 



in ^hi'Sh w^-*ave made the'' leas f^atnount of progress. 
- * jlonmisli.0ne.r^%%fiST^/- And i^ didn't know any 

ip' siktes, ^ad d&ae l|ry thing .V^fit aj^^ very 
, ^/J^ tntereetfed in th^t . ThaoJ:"you.^ y/. *^ - ' 



'Mr:, FESNIER. 



We^a f e . w or ki ng tsn it 



^ ^ . '^^ CcJmm^g^siE^ex M^RSTON : fetnk you - 



5? . 



Mr.' 



r1 



. Thank you. 



- ; 



«3bininissibher/]^KER. Thank your 



Issue s arid Themes- >l#^E^^Uc 




:e-Gifted and^ 



lehted 



,',7 Confinissiipn^ji:" BAi^R; We will.all hdt^that our 

^'sippakers ,up^ until how Tiave 'dealt ^with a very excellent: 



saiii 



(^f^^. compel^ isst*s° in this vital .^ie Id i 
^ '^^Adebrdihgly ,* t^he Commission is appreciatfig 
/Strongly the opp'torturiity to have the next section of . 

0c|,RT REPiaRTiNB ABSaCtATEB 

l; 
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Vn^report: on overview, a-kihd of ebrnrrieritary 



anjd, indeed, any other feature that our speakers Wish;; 
...to ^inject. } - • |' 

• Ori**,Issues arid Themes' iii the Education of . 

the Gifted ^rid.Taligated, it is a pleasure ^ here" taWal] 
on Dr?-Benson Sqydelf the first s pea ka^^^ or- :^ 
aec-tibni /Professor of Psychiatry and Dit^c tot 'of 



9 
10 

ii 

12 



Division for Sta^y and Reseatrch^-in. tduc^tion at* the ' 



Massachusetts Institute of 



Dr, BENSON R. ■ SKYPj 




. It is ai pleasure, f or 'me 



tc) be here this aiievnoqn. ^ -j us found out i 



13. 



.1 

'ggt a beep at ten minutes and that;-*! must ^^|cJiD at ^ 



14 

16 ; 

17- 




19 
20 

23 
2^ 



tw^ye , And I will honor that s^o'^fbhY a's :|t: 
in mid-sehtenc^ . The •problem is crying tb_say a Idt 

-. ^ • - ^ ' . \' ' - . , ^' - '''-^l ^ 

..dn. a" sSDtt; period of *tirne -^^nd-^ actuiilly, ^fe* occurs tc^' 
me' that £t inayr- benefit from such excisions. 

^ Xh discussing excellence i^^di^catibpi' we 

have to hfe specific about What we me*p by ^^rcellencgr'^ 

w ■• ; . ' ^ ^ : • 

what qualities in" the ^.''tb be leducatey" are being 

" - ' - 

• . . . r . > A. . . . .._ 'J. •' . _^ 

addressed. The 'referent needs explication excellent: 

_ _ ' _ __ _^ J- /jtv_ -- •"■^^ - i- » 

•"hqnter, excellent d^ci^^ist^ gxceileht poet. i have 
-• spent well over three decades in institcftions which 



•have clear notions about excellence. At least: at a 
saperficial Ie\7e^., /MIT (and it very different 
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there taSn it. is at H^vard and Mellesley) the abilitsj 
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to b'och recognize and p^se* problems and- to deveibp 
high eotnpetence iln sbi\7ihg tHem in the areas of scienqe ^ 
'eiigineerifig or high technology is the basis for, virtu^,' 
anothfr definition of excellence. Drawing an exten- 
sive ihteractidh with both faculty and stude'>nts, scjme 

_ _ ^_ _. _ _ _ t 

as part of the longitudinal study which I began in 



1951, I would like tb sharpen the ,def iriitidri of 

excellence by contrasting two modes of thought, two • 

- ■ . ■ V,' - ■ ^ - ' 

; ways of knowing which iHustr-ate the importance of : 

making a distinctic^hv about the kind 't^f- ;^2cce llehce 

that is being sought. , ' -T*^^ : / 

• J^^ Ttte^ human mind .seeks certainty "^ih varying 

"degrees. Those who seei< it most^jp|;ery Itke^Xy to 

be- attracted^ to those techrroiogie& and branches of' 

rS^epLenge where causes are mbs^ regularly cbhhected with 

\ effects and predictions are least "Likely to be 

distufbe'd byt^is tbrica 1 or cbhtextaal patterns. i am 

. particularly^re£erring to ng^turai Sciences here. 

On the other hand, and contrasted to this 

the human mind varies in its concern for other human 

beings, their thoughts, feelings, as well as their 

J ^ ■ . * . _ _ . _ ■_ _ ! 

' actibns.* Thcjse cbocerris are likely tb be felt tnbst ' 

_ / . . _ . " ' r 

U<eenly by th^ 'hase; capacities for Empathy ^and 



■■>r 
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#J^>^taitipn , and in fsa^ticular for the' grasp of 
clrcixtual as distinct from ^dausai situations, are' 
most- fully developed. The mix- thesd two modes of 
thought or ways of , knowing get v<f02^ed o^jt in quite 
different ways dn individuals, offfeih depending on 

■ __. : * . ' 

their field of primary expertise, 

' . • I am going to skip ^nd just give a 
, headline^ There is a verj interesting deve'loprhent 
on the wajr in which the laqgi^ge and the mode of 
thought in'' the varibys. disciplines ,_ computet science ^ 
particle, physics, theoretical mathematics, for^ 
examp>le, is. developing ^n incr<?asingly separate set 
of metaphors and ways of understandings so that 
communieatibn , not jusjt be£^een science Ihd social 
science becomes more problematic, but even within the 
disciplines'. Clifford Geert2:has discussed this - and 
a number of other people, and i t is ' amply bornl put; 
by the trend over^ the. last two deca.des^ai 1 h^ve,-,SlC 
listened to 'tSese people Who I started talking with 
when they were f re fhmen, ^nd they are now .!38 ; 3^9 
*^years old. ' ' ■/ • * 

My curreht interviews with these students 
that J[ iirst^ talkfed with twenty y bars ago 's tr^ngly / 
feugg-ests that the ability^ to think about problems that 



1 

T 

5 
6 
7 
8 

9 
10 

11 

12 
13 

14 
15 

,16. 

17 
18 
19 
20 

21 
22 
23 
24 



wnsrt pre ci re r± ons ^^v. of t:eri.'i,'e: ' .^^'stto iri^ r/.ifjUCtS', 



.... . . ^ ........ 

- ■ .-*;»•■».', ■■■ .- _ " 

with the .abiliry' to grasl? contextual 3-SSues , to 

uhd'efsta.rid a human situation througi:! empathy , where 

the final answer^ if it ever comes , may be measured 

;_,^v_''^' ■ • •. • ^. .... ■ 

ia^-years:- =V ; # 

. • ^ J ^ ' .' ... . . 

' ; I nee^i to -tstiefly ' discuss some o$>the ' 
.'- earlier Work, iti which we fpufid' what we called^ "the 

^ ■ ^_'r^" ' -•■ _ . . _ . - ^ ^ • 

'MddeS curriculut^^^^^^ underlying the formal curriculum, 
which deturminea-td a significant' degree what becomes 
the basis, |or a sNEud^nt Ls" sense of worth and' self- 

; '. . ^ _■ f .. .._ 

esteem^ ' This hidden cufriculutn^ more than the fotmai 
curriculum^; in^u^nces th» adaptation o£ students arid 
faculty., affects their cbgriitive. style, their mode of 
.though^, arid e.veri their ^language • ^ - 

: ' ' --■ - ■ ■ - r 

Students come to MIT havirig dorie every- 
thing they . have been asked to. do easily and well. ^ 
. They are JEaced w|th an ove^helmirig overload^ mdr« 
w5r£ than they cans^^b, arid,\theref ore must learn to 
selecti^ly neglect much " of what they are asked^'tb do 
This ^l«sehts Both a ed^nitive 'itid' psycho 

hurdle. Thf presence of this covert tai^ Structure 

^^^.^^ ■ r>-y^- ^-"r'"" -V-' V j-^^ 

ig lirikedN in irhportaht wa^^^ to ttie^ngtii^^ 
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)r both students ^nd ftlcultj' . 



the ' eariy '^^£|'es.-t^nd, i thini^^tes is stiii the: 
G^se .. today )^^^. m^ ah instrumehtal ^ 

apprpacfii to lt¥ieir education ; finding out wh^ty'wpr^kei ? 



which strategy would pay off with the high&s^grade . 
In eng|jiee.ring and in'-science j mak^g discrimiQstionis 



* ahd separating out the critical frbm' Ehe ,tr3 



in fact J a central cognitive siq^ll^^ s6^^ 
s:^iectiveiy neglect iact(^ally has* i^s place . However , 

ing 



thelie late adolescents who are told to 




and do it well and who find -that this is a.cl^ear' ^ 

-- -- ' - — - — 

.impossibility in Jthe context of ttj&ir freshman :^3?'ear^ 



face a_high level of diss#hahce.* One *^tude 



by. 



haviflj^Kad ^ tite literature ^ calle?d it--c^c>g|iitive ' 



disi^ 





I^l^the villus tr^e^'otie impSict cSf th^""' - 
hidden ctirriculum on twtx groags- >of • s tud^nS^rth^ct' 
differed iji thedegree tbwhicS they 'sought certajthtV*, 

^ i.-y ^^y ^ - -^'^ - - 

one rS'^b^^ to* dight ih" •^§en--e"hded*; 

questiS>hs and were c)afi|3:le-ngea by ambigiaity^ S^., 
l|gr^ps of s t^^nts were se.^^ t^d^pii^i^^ of^ 
^ Meir scores on. a psychbjt?o^r^l* t^^^ them early 

in their ^i;-eshinah. y|^a^ acfiillly, -ttJlir first day. * 
We^J^ti^be^n int'elr^^fed^J^ sfcd^nts wit|^ ^ 



1^ 
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"8 
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14 



ii if f e j?^hf adapt ive 



^2:n(|0il^'> similar acadamic 

- • ^''^ 

fates as tbey rodv^Sd through fSffr S^ars; at Miff.;; One 
group v^^-' lcj|tosen because they wfjre itiarked by-^^ q^esir^ 




to seek but hew, can^piex social and cognilj^esi e^feri~ 
ences v/hile tjie other grbupSs response^ to the saiKe^ r 



items in the jberaqnality inventory suggested that 



reful^ 



were parefu^^ orderly, avoided airtoi^tjity ^ere^ 



tftey iaiid , appeared to take minimal is fcsT The.> 



.group 



hew ^experiences lose three times as 



many sttiiJi^ts th|?Ough withcfr"i^wal* br disquali 



^ . , ( -iM,: 

mpstiy withdrawal, *-2as^ the hon-risk takers durirfg.^iiMfe 



first year, ^eire was ho figtgfiificaQt diff erendfeiJbe- 



^^^.- 



tween the two gi^^^ps ui^^^ 



The ffifeh^r^tk taker^s/^So tss spi^'k, did, 




however^ follow vHfy difi^eht i^thi^«fe)S:bu^(^ 

-— -L- - : "A : "^- y V- -'-v 

Inst itution,,^ took ^*ktfferent measures .than .those^who 
,s ought bub' i^re c^ertainty. Hov^ve^ the gra$e<=ive rape 



for the latter st 



it3f 




le mbre<brd0rly students, * 

. ^_ V > • 

was consxstentl^fhigher,' deipite the fact thai* ther e^ 

. -r J ^ • ■ k ■ 

was no statistically*' significant difference in the ^ 



scholas^c _^t itude and aichievemedV^'ests iipbh 



admissib: 



first ^ar; f| I said, al 

' : _ ^ 

students^ from Che m?Sk-ta)^Lng group left ' 








2^ > 



; r ■ 




iloquertt,--- i^^-sa^^^^l^^ th^s_ classes aboiS^t^.^:'^^ 



^ 5 ^ ^ i them , f r 



1903 , and a student 'hlS his* li*^||^up j^^'WhlcCft he ^ firial^ly I 

....... . .^B»- • - • 



rj-r<!f:-:*-#-^ : 



S9» 3«; 



:a 

his paper and the 



int pa^ierPri-b atf abs^)lWf 1^- ¥lat vx>i<je , "Have you 



marked-iSst l^eek'^r^uiz yet?"; * - ■ 

'' I ebqn ted 'twenty set ohds before/ the 
ptbfessisr was ^le tOrigo on. It really tt^ew him, 
So,\Lt wasn t subtle* let trjp say^ that, . 

' The absent students did -well •i'hd^gh, 
academically ; ^ only the prpfess Was'^irectJty 
c6hc:erhed about efcese students. 

- - -- _ ■ . -- ■ - -- ■ - - r- 
There was no fefedback |fo the 



ipStitui^jn^h^t^^&ere ,w^^;^>^^p^b4<em 
w^- epb||^dS^ in -an Ihteriialy'/i^jm cU^ticU^l^i^ w_ 

-whb cut class' were siitr^^ res^^diig^t^ ' 
pres^^ire to produce in other ^bje|J^s^^ 
themselves to the sj^llabu^ and working )Dy the clock 
d aarfc,,j^Cffne as naturallj^, to tne c^atiy^^^students . 




fe|d 



t of^the 

L ". > y . i 



It) took, as brie stUieritf' set it., ^;^D 

^ J} V J/^ _ - - - - 

Sep upV*' but -h^ thought that airtJer graduation t 



a time 



purf 



\t vi 



he i'ft^igtjihg'quest^hs 



heard raised ^^is" few a^^arapogg a 






the ihstituti bh. The ixeSuIess ^Uiribsity whi^c 



characterized them is a ^qua li-t?vi» .that many 
niembers sought in students, sb th^ iris ti tut ibh Wa^ntixJ 
therti^ admitted them^. and then saw ma^y of them lea^e . 




indeed, th|lre conside^^le evid^ce. that we cannot 



.5 



■ do^^jrti&jit rightJ ri^ that it, in erf^^M^^G^ forced them but t 



12 



not 'adaptive . . 



\ 

itierits y 



A ptgo^eKs^r i^ri /c)pe:^i the science 



^artjps a' result df^ttiis ' Ki»d of 



in 

_ _ ^ .-lI , ^ 

discussion ,- deve]|op^d an. exp^iment ^^^^^S restructurfe 



fiij^ ebqree ih order bo ehgadjr^the' ijiore creative 



- ^^^dents in what' hfe |:alled a dialogue. He freed J^:em'5 . 
^f^^.y extens-iye assigmnehts , j^^^^-jj^-^S^ course pass'/|ailj 



^^^^n' lifeni numD#r ' of 's tuderiM^ arid had the^* 



Sit <^pund a^aT3 3?e , wxth 
ihd they were x:d 
way of-|j;^arning physfltfs'. \ The 



^ sfru^toreji^tnt^ra^ 
danc^ of thi 



creative studerifcs dropped off; si^c|l 
•selec^tively feeglecj:: the^ atteridanae iS^^uiremeritXi*^^ 





' 1 



mAtif- of these peop^.^ through ^r.f!^|^te^^^^^^^ that, 
i^^ps n^t a consistent pattern. SD^jpsri^'|^\^it quite 
a bit later./ ' ' "\ 



9 
10 

11 

12 

"1: 

* 15 

■ }i 

■ -r 16'^ 

17 

18} 
^ 19 




EdtScati dna]^>ihhi:jfva;Eibris and e:^perim^ht?ii 
that igrfore tho^ hitidih curtl^lum;" simply do not'\^ 
suace^, at leas t^^^^A^ot at li^J And. t^ 

en.di^urbfejl and depressed the fai lure 
doesh^t ISarh much about Vby^ Irt didn't work;. /njar 
the institution i typjicMljLy 

in tnax^k^d- 1 onti^.s t ^ thi^ vij^^^giev 
^d*,-that you ^krd J^cSm 




S^c^ipar in'Chicacgoi a^ one. o:!^ 



and 



graduates Research Opportljji|.t^^^^^t'^^H 
4 twe Ive -year ^peri pd , s ti 1-^ - Thij|^ ¥]^^S^^.>^^^^M 






7-^ 




■ becalise the hidden curficti^umy at 
_^'_jldt against ±t. 

Now, iet me trace out" one >^sp^t 'Of the 
lafigitudina 1 st:udy whieK hears on the two' mooes of 
^J^hought that I began with. Certainty for those 

stude^^ at in the period f rom. 196-1-65 ^' when |t^y 
wel^^ • th|^ > tt^^^^pred of thought to 

ced their sense of worth §hd s.e If resteem 



they 




WDuld-^e fc^e one characterized by^Hse*elSi'ag certai^u^ 



'^w.hefe^ causes^ere regular ly^ll^Hhegt^d wS£:h#ef ftects _ ^ 

. . . , J»^_ . ■ ^ _ _ ■ _ / L/^^ i*^ >-.tf^ - (r J ■ - 

, .anc^'inakingc and testing gpredicraons lar^ly-'-^^ 

by c dntext . THS vasr-^li j br^^^^fe^'odevfits , tf^ the 
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s_tade-nB^,; 




uno^iJgraduates remain 



— -■ n^'^lp^lt^^s. ^g*Hsi#^ of and self -esteem ! , 

■ c brttit^ues/^^tie.fSfeavily linked -£6 using, a isarticular 5 
i set If *cdgriitivf skillsV He .Jihds hjLtnself how,. 



heckusp of changes in his diistdlplirie , in what he 
desciribeSt;^^'a eul-<ie-sa^_^ it is particularly iroi^ic 
because jhe Jiad made a c'ahtrii>y5:JrDT^ his Jield; 
shortly afger N^orhpleting graduat^e school, which 



:ica 



Ihced^ the 



Ftd bbs blescehce of 



hij"^" ov^n pa r tic ^^a^ mode of problem' solving. And that 



-is^ot c bmmpn , 

- ■ r '■ • 

population. 



it is by ho means ^^^j^e in this 



TeH pfet cen*t oF the , students Hho fiichibit 





both modes of th^^f Jihrbughbut ptIT jc bhtihue fc^ 
maintain this facility. 

in their adtilt careers . One has be ^ remarkably 

_. _ >». . - .' _ . - ■ ■ S • ' 
^successful professionally J having developed. 

" * ■ " - r ■ " 

teq^noj^.agix'lil if his fieid two y'ears^ agd^ 

and another was recently ^ppbi^ted a ffScArthur Fell^^^ 
iriYthe last round, whicTh" meansXthat^he had^some 
n t^va lida ti on bf>jSvf 





dir. 



i 



8 

"9 
10 

11 
12 

1' 



■i 



^CJIftpdes of thought requires^sigriificahtiy differe^i 




^^^britexts . They were affected by^^he t^kV th^t -weri 
assigne'd and by what "paid off" in partic/iar. - 
institutional settings. They t^ere sustained by the 



ppropriatenea^^hd aval iabi iity of Various ' sCippbrqs 



a 

beyond. 




n hetwdrPfe at crucial periods at Mi$^ 

Let me signal my concei:n: ^There is a 



d^nger^that excellence too narrowly Cefitied will trap 

_ . - _ - ^ i_ ^ _ _ - _ ^ . ^ __ i . >^ . _ . _ 

students fn a particular c o^qitive ttiode that, will 




limit them ten years aftef graduation. Obviously 
the comhihatipp oEl'these two tri£*des q^thdught fequir^s 
a broader def ihiti'^oht of exde Hence }' and; botK the 



■hxdden^and thg^ f brtnal cutf^ 




ef i^ d on 



/f^he, had ha-d 3^ gdbd a* te^clil:r :.h .Elnglish'/j/fi ^t^e tenth 
^ grad^as-" he^.h^d had inj^math,\^ 
have made the' change rriu,cln| 



^ might J have m^nt ..x-5 
^•/^ !t^e ^ 

i 




comes ouc rxpw theaijlt did back inr '^7;gj:!^ ^3s^,_ wry^'n 

iMnd crj^at^^s^.thafc manj^ were ctislle^jiggd, by I|a£iDn| 
Science ^ ^ _ giir*<^^«^''^" 




of my sub j ^c'ts , whr) c omplevt^.a fijL.ff' J 



c ha h ge d t wia^^y p r ChE 



and then/ 



LJ.y ^ent to Mw jchQX)lrand leff: the 



1^ ■ f e it th*t:- h^'irfi ght 




E jL^e nhk i ny olv« § I^M^ | ; de^i^ t , i^*^ ^ 



ice 




network of . 



aand ^le'li ^^^eenr ofKjRese- f orr^tj^ 
deri^/es in increasing .nieasur^jf tot^ jihe^'ac^u^^^ 
productive ly^boaty) prooler^ tnat^v iq time-. 



Th^ rfOBt erraat] 
sense of se If wc 




pf those iVte±i5J 



Vd* li hk^^ 



.to their abili^jtf^to both pos^and 



They^oid' 



s^lv#*^ne^easing^ c om'plex ^pro|le 
>y bas^^heir self /s.teem^&ri^ra^s . . *Tm.s cj^^rasti^ 

^■•with '.the^ scj^nc^^maj o^ i^^^ihked his^self worth ^ | 
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4 



4 



• 8 

f 

* 12 

13 

'14 
(IS 

. 16 • 




u Dt l-ciiTng^lSs r below liis le\)ei Di cbtri'f 



he nad';^' .C£ ice is t or mi nd..:.^ and was good at sumS'; but 



was r'no't challenged, to thx^ij<.^ creative ly 



In conclusion J thils leads me to urge you 



■•fcp-consider the 'overriding itnportanee of- combining 




5asic and appfLied research^ which will riet^essari 
'a r^jitnber o| discipjtines . Excellence in 
? ' ei^Ucatiw*^^ skills , "i>^ychql^^^ 

a da p ta t i orS,->t he nature -of support systems , t\e 



^ qifeTity \|rid extent of human n|^.orks , ahd^^^aj^i o£ this^^ 
- viaiw frbrif the\^rspe(^ of • human deve lopmeht . ' The 
rater ol^^e ha nge in the Niiscr^fenes doe'^mea^ irtdeed 
^ it^that today's excellence c^ri fepqbme tomorrow's ' 



^' • obsolescence . Too narrow ai. de^nitrtjn of -iexcellence , 
one trjiat allbw^fbr only one mode bi thotght, otie 



right^^nswer , without re-g^t^'td cdntejcty enjpathv, 



to i*tna^ net^^brics , wi^i Sj^ely ^^ve us 'u^tijjg''. 
^ ^ - Excellence has rSd;^ t^an ^dri^ cJimeha.bn, and we hee'd^ 
- ' t;^ >^.^P^'^^:^the ^^a:^®^ hiiitian' d?ve lopms nt in'^ dur 



i53^- ■ - - --- - -- I^-*- X/-^--- 

' ■ -To .dq^s^'i^-^ 





^:^r!:itliscussion after Dr.. ^ 
at: the:S~x4i 

Ms . juKe. cdx.i 
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u. (Applause.)* ' ; ' 

Gobiilissioner. BAKERj Thank yQU, Dactprv fxi-^:.r 
yCrtfe: far-reaching and ""exqellent comments. You, have 
illuminated, our pathway in' this quest for • under^ 
staDdihg excellence in the education of the gifted 
"^and talented. ^ ^ ^ 

And, if you 4/^' Quid stay with us for a 
moment or so, we wtll fat^e time for a bit of 



to getting doc to 



s cdrtimentSi the Director of 
hards oh ^Foundation* 

r hevet got around 



at 



so Ithafik. you for •giving me 

C,(ilnrnissioneil BAKER. Ji^ve ydU__ever noticed 
that §nyi^.ody as wi§^ alS £1^^ participants this 



afternoon* certainly r tB^iha>^ degree of some 



e beeji c.onf erring cit here. 
CDX. I thirv^ the tas^'^hat. you have 
• accepted is^ a tremendous one arid I appreciate the . * 
difficulty that faces you , /and I am pleased to have 

rt in the day's acoivities. I just wish that 

. ■ . r ... • .■ .... 

:I had been using tny time' more wisely in my autdm^ile. 

* J V ' ^ .. ' ^'l^. . ^ _^ 
'irg inracticing some sp^ecJS^ft^fetng. St would have- -^ome 



^in -tendy today,. 



f 
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You have heprd . p'roposals-'today 



I- ' 



^3 
24 



^search arid deve 



enters > f ox attention tc5 early childhood educatibh, 
and to the identification of minorities and the 
disadvantaged. You have been urged to consider 

larger numbers of J^derits as gifted than we currently 

- ^^if^ll-'-- ' - -- -- 

do. - You ^^^^j^a^^^tioned to th;|nk in more specific 

term^ abc^^^P^w child^^n are gifted, Y'bu have heard, 
about how^ a.. s tudent^^>^ improves in ^ 

challenging, pro-ams such as ttrdsB bff^^red at; .^ns 
Hopkins University ' - : . «jf 

We have all ^een, reminde^ll^Sh^^ 1 

deprivatioR^may te 'feveh more. damagifS thSh nut rtti 

L _ ' ■_ _ _ . ^ . . - . . ■ 

•"^deprivation and we have beardjika raft 'of '^^lll^^ ideas 

" \ S|^;%pf tehe idea^. that ybu have^lard 



...v seein to conf licfe'a bit with some others * but all bf - 




t»e here tpd^y agrae .that entire ty *tpo g.i-tt le attentior 
has bee.n paid to the educati_Q£L^pmth|^ gifted and 
tai^ntedl 



' Fro^ihe ^e^Spx 




tsi^y 1 



feel'vtfilSiisQj^^ apparently .ctmfli^! ting ideas Inlght be- 

distinguishing belcween tfie i^sufeg^ 
hfid to be addre_ssea^y _ijnFhco\7ihg t^^ quality Vpf .,'^^^ 




education for all children and thoSe^ issues ^hich^> neec^^^ 




' tcy be addressed by the -development of specia^. programs 
•for the gifted and ta lerited . ^ 

- I atti in the second year of a three-year 

stud^^ f6r-£he Sid Richards on ^^-Foundati on in F-brt Worth , 

Texas, fbcusdtig bri thi^^sue . - j 

This 



^ ^ _ ____ 

is not an ivory towex study, thank 

goodness. I arfi ably assisted by v^'btne i^ebp^le'^that many 




.Df you know i by Dr. Getzels at the-*UniOersityf 6f^ 
Chicago Marvin Gold ,^ Edit or/Pu^^ of 6/e/Ti 

.Dorbthy Sisk bf ^ the ITrii Vers i;ty bf Stiuth Forida and 

u ^Bob 'Sawyer at Duke UMv^rsity i;^ . ' ^ 

- ■ " - ^ .'^ ^ . . ' . . , ■.. • ^ 



We: bri^ thes^ V^op.le , and «bther-s , ip tq#, 
meet vifh. me in Fbrt Wortih several tittijiss a year. The 
^meetings now last- for ab??u.t three days , and they are 
productive. • ' { . ^ 

'/ '^V]&2icti meeting no* jPocuses on a specific 



' ptactice or progr^ mb^S 1 ,/_-ahci bring Ulf^^s^s e vera l.'t 




teachers and admihi's tractors' inv'olve<i in the issue 
. under discussion tC3 Work with us.' We carefully 
select ^participants from various geographical^ 



locations^^nd '^rtsti diverge sbcip-econbmio communities 
To-vdate we 'have included teachers and admihisfcfafebr^ 
from* Galif prhia^VrFenn^ y Virfeinia , ^Arizona , 

Massachusetts;, Utah and , of c ourse , Texas^. . 



ERIC 



The specific goals of our project are 
hcsL : To dx-^cover the hati^re ahcf location of 

existing pr og-rams f or high-ability students; to" 

_ ^ _ _^ > _ ^ 

identify those programs that are particalairly effectiv 

. *■ t 

ahd to suggest additional approaches td the education 
df^able students. . 

We diecided ea^ly on in our study, to » 

_ ' _ _ _. . _ _ _ ■_ - - - ^ ■ ^ 

explore two very diffe.reht kinds of programs: . (1). , 

Those designed specifically for gifted s tudents and ■ 

those of us *in the field are probably more, accustomed 

td thinking in those terms ^ but also others that meet 

__ i _ ' •_ _ i_ 

the needs of gifted and talented students, but are 

_ _ A 
not labeled "Prbgratns for the Gifted." 

Included in the latter are such programs 

as cdhtihuous progress, advanced placement and 

concurrent enrollment tn. high school and college, and 

V7e have heard about s.wne of those programs today. 

' To gather ^dme basic data^ we mailed 

comprehensive questionnaire^ to every public and 

parochial district in the country. We also mailed 

questionnaires to a sampling of private schools, a 

total of about 16,000 questionnaires.: 

' We are visiting as many schools as 

possible. CDramittee members assist with these on-site 
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visits, but the major responsibility for this task- 
is mine, and keep in mind that this is a hatibhai 
study, not a Texas study. The responsibility fbr : 

writing the ' repdrt is also mine ^ unf ort^nate ly , y ^ 

] . _ ^ ^ , _ _ ^ ' - 

although the committee helped determine; the method of 

reporting. * ' . ^ 

^ ' The report. will be published as a serres 

t ' _ , _ _ _ 

of articles in 6/e/T. The first article, focusing bri 
cohtinubus prbgress arid ribri-graded schools will appeal 
in GvC/T 's --November/December issue . 

F^lfowing the publicatibri of final 
article which will address implications of the issties 
involved in educating the gifted and talented arid 

recbrSnendations fbr prbgrammirig ^ the series will, be 

t ^ 

collected and published in a single \7dlume for 

_- ' h 

national distTi&utibn. 

^ What are some of issues our stud5r has 

identified to Sate? One'i^ajor issue, arid it has been' 

referred tb a bit today, but not much emiihasis , I 

thinks has been placed bh it, but bne is*sue that those 

of us concerned about the educatibri bf all students , 

iricludirig |:he gifted ^ must confront xs what; Julian 

Stanley at Johns Hopkins calls our age-iri-grade lock 

step education. Our practice of requiring all studentts 
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of the satne^'age, regardless of their ability, to stjudyj 

h - X ' 

the same content for ttie same period of time dooms [ 

\ • ^ . ■ ■ . • I 

the s low * learner to failure and chtUni- the gif ted to i 

d - ! 

;a distressingly slow pace. 

as heresy^ 

I hope this doesn't come acrdss/^s if 1 
am not pro-programs for gifted students. ">in addition 

to my work for the Foundation, I direct the Sifted 

\ - _ - - - - -- - - ■ - - - - - - - ' 

Students \Institute. So^ keep in mind that what I am 

\ _ 

V_ ' IT 

saying is coming from a proponent. 

\ But the heeds of many gifted youngsters, 

'I \ 

especia lly > the moderately gifted, could be met withou 
special programs, if we could allow stud^^s to move 
ahead as they master cbjitent and skills. Stanley 
urges K-12 teaching teams. Whether we call th^se\ 
programs cohtihubus progress, hdh-graded ^ flexible 
advancement, flexible progression, or whatever, the 
concept deserves a top-priority. Sbihebhe mentioned 



earlier today the work of the late Hal Robinson^ and 
he referred to tfiis concept as optimal match strategy 

We in the specialized field bf educating 
the gifted emphasize the importance of teacher select! 
and teacher education. As crucial as the teacher is 
in the gifted child 's education ^ I submit that we 
must also educate the administrators , and School 
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f- ■ •■ ' _ . J 

Board members. The college^ of education must provide 

i - - - ■ i 

, • ' ■ • ■ ♦ ^ 'I 

trio^e leadership^ ir we ^ a ire to iritrddUc.e ' the kind of j 
fl^xibiJity:the school strdctare desperately needs. j 
WTieh we launched- bur study with a small. 



invitational c onference of leaders in the fields John 
Ehle, Np^tH Carolina hove li^'st and John Siiber, here* 

at Boston University, Addressed the group. Siiber 

' ___.__._/.__._ _ ' 

challenged the participants to raise the quality of 

education for all ehildreh. "What we have t^db is 

to offer a variety of educational experiences to the 

students^ in bur classes and examine them individually 

_ - - - ■__ _ _ . _ _ 

y and personally to see to it that they move to the 

highest level of their capacity. . ^nd w&n they are . 

_ _ i 

clearly ^t the level where they are doing the wbr^ 
that we have assi^e^ them, ship them on^ ship them 
but,: ship them into a higher level of €tie regular 
program so that, they -can* become an impetus (to the 
older students)." , ^ 

None of what I. have just presented should' 
be interpreted as advocating that we -rush studenizs' 
through the curriculum without regard to its context 



Both the'^c ontent\ and the pacing should match -the 
student's abilities. ^ 

One of the mbst interesting aspects bf the 
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stud7 to date, and I wish I had time to tell you aboat 

it^ has been interviews with Macftrthur Fellows^ which 

was referred' tc^^ear^iefr^ and^^ think we really have a 

great deal, to ie^rri from seine of those pec^ie. 



. Oxie of them said^ ^oit irrstarice^ ••There is 

very little siSiilciirity between what is expected* of 



* the student ahd^ v^at ^s expected of the scholar i^**, 
^e reward students if or dp^Jig what- they are "tlsld to do. 

. , »j ► 0 

Scholars must f.irst find the question and then the 

. 4^ - - - - _- ^ ^ ^- , • 

answer. I thiiik this Fellow identified ah mportaht 

• » - » 

issue for us. , ^ 

/ ^ J.^ . . ^ . ■ . ^ _ ' _r 

Moving right along ^ since I have -had ttiat 

little warning^ nd^e\df the issues tl^at *ahy of us have^ 



raised today can be addressed with the fragmented 
approach, ctir rent iy in vogue throughbtit the' cbxihtry. 
i second Cctnmissioner Rayxiolds ' call for a ccnonitinient 
to excellence in educat ibh ^a'i^ the highest level in 
our governnient^ and I second James Gallagher's leirel 
of funding that he urged. • 

J ft gifted' child is ehtitle<i^6 a rigc^ous, 
sequential program frcp kindergarten through the 



twelfth grades Isolated patches of •'gifted 
programming •• are hot good enough. 



Our task is to educate all children. 
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ihcluding bur brightest j give catei^L attention 'to 

tnei^:! sp£;ciiic auiiicies , anc iieip chem aciiieve t^hexr 

p>3^e ntx^^^I . Tnej' deserve cae /Dest our councry 'can : 

alxdra3 and dUr coLfntrj' can afford to do no less.. ' 

* . ■ • 

Tnank y^au . (Appiatase.) 

i . ^ * 

Commissi brier BAKER. Dbri't lea\7e , Ms. Cbx*. 



I think there is a bit of time for questions. .1. 
don't know what they will- be. Does '^njr member of the 
Commission have one ? 

I might start off, because, after aii, - 

< _ " * _ 

you ate puttirig the accent bri bur whble- themes today, 

and we do have to come back to the question of what 

happens to the gifted arid taierited, the rioted studies 

tb of Dr. Snyder have begun to iiliminate some, of this* ^ 

What proportion, offhand, would you say, *nbunt to 

s bme thing? 

Dr. SNYDER. What proportion .of 'the graduates? 

Commissi brier BAKER. The ories you have 
identified quite early, fr^eshitian year, or Whatever, 
as having high potential? , ^ 

Dr. SNYDER. I took a raridbra stratified sample 

of the class that entered, so it was-n't selected for 

■ ■ > , 

creativity. So it was a erbss-sectiori , on those 

measures that Were/relevant.. 
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Waii, my .first answer is that it depends 

. ? ■ ■ . V i 

a lot oh What >'bu mean by mattaj^rs > what your criteria i 

or* mine are fSr what ' constitute ? staccess. The inah i 

r:e£erred to in thy address who gb^ a doctorate from 

a leading university and. is now the prograrraner couid 

be viewed, certainly^, in formal terms, as a failure,. 

\ « \ _ _ 

He is actually reading deeply, in related disciplined 

and is ^ery likely to find his road back into the 

field he was in 'before, but I doh*'t know. ; It is like 

mid -career crisis , and I can't tell. 

But there are roughly fifteen .per cent 

who are experiehcingv^a sense of really not knowing 

where they are headed or where they are going; Now, 

« - __- ___ 

that seems to me like a remarkably small percentage. 

Some of tholse come from internal issues 

that haven't been worked out. I was hot seeing these 

people as a psychiatrist ; I want to make it clear. 

Someone, however, dii^ tell me that he" went through 

when he wffs in graduate school,^ h§ had trouble 

writing papers and getting his thesis done . ^ -And, 

being out on the wes-C Coast, someone said that he 

ought to go into analysis^ He knew that I had had 

this training, so he told me that he had gone through 

two' ye'ars . of analysis and that he had paid for it 
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1 don't think he was Icidding me, but he may have been j-- 

• • - ' - - J - ' ' ' 

by 'winning, at poker; ^^^^ legalized poker i^n ; 

Galif omia arid he wdrkec} dut.a systeniT and he ^never 



told his analyst. 



©a* 



i could give you thariy, tnariy ariecdcUies 



that would say to>(rie that it is a complex and varied 
story in forma-l terms. The thing that surprised tne 
and pleased me so far is the riumbeT of people who 
were very< narrow as' Undergraduates who have been able 
to move and shift, and a large part of that had to do 
with life experiences^ haying a ch^jid, 'havihg a 
divorce J or threatened with a change in jobs. 

Arid some solved that by becoming even 
more narrow and more instrumental in the way they 
dealt with people. Most of these people *Te male, ^ 
V7hite males. We are doing another study of the 
Class Df^'75 wliich includes a much higher prdporti^bn 
of wbtn^ and tniribrity 'students. ; 

There is one other part that 1 am 
intri'gued wtth and would like to do a sub-study on, 
and that is the group that come more from the Glass, 
of *75 who have been extraordiriairily successful in 
the computer field , deve loping^ new companies.. Arid 
there are three of them. 



t 
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*Qhe b£ them is , at 29, a ;multi-millidnai|:€ 
arid he kridws what he wants to do ten years from now. 
He"* solved his probiern and he is rnakLng his" money" and 
he has got it all laid out *e rid he told me which 
journal there is a* .piece of scientific work that' 
he wants to ^go back to arid do in th^ right way ^ arid 
he is gdirig to furid it hinieilf^ that kind of fantasy. 

^ And this themes^funs through those three 

> • — _ 'I 

people. They see thernsSlves as havirig ddrie sdmethirig 

■ u ^ ' 

_ -4 ___ 

that was useful and paid off, but. they are not caught 
tap in building ah institutiori, at least, not at this 
point. I suppose that is just as well in the cotnputei 
field. ' • 

That is a long answer; I am sorry. 
7 ^Commissioner BAi^R. Well, you were touching 
on just the excitirig issues tt^t we rieed to Lfriderstaric , 
arid it is heartening to know that you have identified 
these ranges of bebav^:6r. f wonder ^^^Ms . Cox would 

fqel' that her study has Identified thirigs that you 

_ __ .^^^ _ _ __ [^_ 

would expect tt) have ' to recognize in the future 

support of the gifted and talerited arid the daveLopmerit 

-- ^- - r - -- - -"---^ - - - •- - 

of their careers, similarly. What d^ you think- s^b out 

their futures? _ - 

Ms. COX. Well, of course^ th^ir future depends 
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SO much bh what we do. - Arid brie of the reasbris.I 




found calking with the MacAtthur Fellows so interestir^ 
'was that 1 just- felt sure that these creative aiiults 
cdUld tell me something about their own educational 

experiences and* we could learn from that , apd then we 

i- - ' 

would: know exactSy What we ought tb be doing/ 

So; I asked questions such^as, did they 

go to public school, priva-te school? Were they . , 

recbgriized achievers? Did they value grades? Did 

they do hOTiework? The ^hole range. 

There was rib cbrisistericy whatever. 

There were some things, however , that 1 

think we have touched on today, arid that is that, 

aimbst withbut exception^ they referred to a supportiN^e 

environment and the^fact that, in many cases, parents 

w^re supportive into their adulthood. 

Sb^ it^s certainly a complex issue and* 




there aren't any easy answer?, arid I thirik the brie.' 

^'^ thirig th^t we . prbb¥t)ly^hbuld guard^ost against is 

trying to be simplistic, although we would all like ar 

^asy answer, so that we cbuld say, this is exactly 

what we should be doing for alt gifted Students ail 

_ • . r 

over the country. 

Dr. SNYDER. \ \ wonder if I could just tell you 
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a word about the HacArthur Fellow^ how he talked when 
he W3S is, before they had a HacArthur Fellowship. 
His way of going through MIT was very different from 
most students j that is ^ he wdnt around and "sought out 
all the senior faculty in areas that he was iqtereste 
in and sat jdpwti with them and talked with them and got 
to know them, anB didn * t ask what was on the quiz. 
He was free of th^t. He had a kind of genuine 
curiosity which led people, to respond. 

^, Well, I will stop at thatp I just throw 
that in. 

Cotraiissioner HOIjTdN. Dr. Qensbn Snyder's 
talk reminded us that excellence so narrowly defined 
could select! out rather narrow geniuses that tnigl^t be 
not sufficiently connected to the human situation. 
Arid, of course, as soon as he says that, we reofeinber 
all kinds pf examples from this country , frocn abroad. 

After all, one of the most expert, hear genius persona 

3 . ■ _ . _ _ • _ _ _■_ ■ _ 

in Germany was Admiral Speer arid another drie was Dr. 

Gbebbels, both having higher degrees from good places, 

usirig their geriiUs to very poor purposes . And that 

we koow from the earliest, literature we have read.- 

\^ What he reminds tfs is that we ihtast be 

really careful that we don ^t take the easy way out 
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wi:ph these gifted by insuiat;ing*them frotn the total 
function, which is to eivi ii'ze them^, hbt^ only to . ' 
educate them and ^ '^s Cornmissidnef Paynolds , also, I 
think, stressed, we need an acr6ss-the-bbard approach 
so th^^C^yb don't just get into the cras'h prbgram^fbr 
tna^^tnatics, when you really , have a much wide-r ^ ^* 
potential. ' : . 

This is very^ very difficult to conceptualliz 
xn terms of a national 'program or national recpmrnervia' 
tibhs, but I db t:hihk that we had better think about; 
this very .carefully , that we get examples of what 
does wbrk;^ith tflose harrow, easy to educate geniuses 
br» hear geniuses, br ^the talented^ arid what does wo:^ 
to keep thein in class irtstead of opting out because 
they have so much else to do in another challenge. 

. • If you have programs 5 and I am sure you 

have csQliected them" af bund the country, that we' \ 

\ ^ • 

shbuld Ibbk *at|, we wbuld like very much to have them 
in tjj*^ record. . / 

Gbramissibher BAKER. Very\gbbd, 'We how thank 
yOu again most warmly ^ and have a brief break. We 
shall resume at 3:45. 

(Short recess.) - ; 
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